
  Writing Matters 
  Alcorn State University QEP 
   
 

i 
 

TABLE OF CONTENTS 
 

I.  Executive Summary       1  

 

II.  Process Used to Develop the QEP and Identification of the Topic     2

 

 Alcorn Community Involvement     12 

 

III.  Outcomes      13 

 

 Goals           13  

 Student Learning Outcomes     14 

 Faculty Outcomes     16 

 Benchmarks     17 

 What is a ―Writing Enhanced‖ Course?      19 

 Institutional Benefits         20 

 Writing Matters Rubric        22 

 

IV. Literature Review      23 

     

 Writing as a Process     24 

 Writing to Learn     26 

 Writing to Models     28 

 Writing Across the Curriculum     29 

 

V. Implementation      32 

 

 Writing Enhanced Course Standards       34 

 Writing Enhanced Course Inclusion Process      34 

 Actions Schedule         37 

 QEP Pilot Program         38 

 Technological Enhancements       43 

 Faculty Development         44 

 

VI. Timeline     46 

  

VII. Organization     48 

 

 QEP Administration         48 

 QEP Organizational Chart        50 



  Writing Matters 
  Alcorn State University QEP  
 

ii 
 

VIII. Resources          51 

 

 Facilities          51 

 Writing Center          52 

 Human Resources         53 

 Financial Resources (Budget)       54 

 

IX. Assessment          58 

 

 Assessment of Student Learning Outcomes      58

 Assessment Team         59  

 Evaluation of the QEP program       60 

 Assessment Schedule        62 

 Assessment Forms Addendum       65 

 

X. Appendices          71 

 

I. Alcorn Mission and Vision Statements      72 

II. QEP Developmental Personnel       73  

III. Hyperlinks          77 

IV. Bibliographies         79 

Writing as a Process        79  

Writing to Learn         80 

Writing to Models         83  

General          84 

V. Pilot Program Documents        86 

VI. Financial Support Letter        91

 

  



  Writing Matters 
  Alcorn State University QEP  
 

ii 
 

LIST OF CHARTS AND TABLES 
 
 

Figure one  Perceived Student Weaknesses and Strengths    3 

December 2008 Survey Results 

Figure two  MAPP Results  
May 2008 Percentage of Students Not Proficient      4 

 4 
 
Figure three  QEP Topic Selection Workshop Results     4 
 
Figure four  Support for “Improvement of Student Writing”  

As a QEP Topic Fall 2009       7 
 
Figure five   Proficiency Rating of Student Writing     7 
 
Table one  Ratings of Student Writing by Faculty     8 

Fall 2009 Faculty and Staff Conference 
 

Table two  MAPP Writing Proficiency Test Results     9 
   Percentage of Students proficient 

 

Figure six  Student Learning Outcomes Benchmarks  18 

 

Figure seven  Writing Matters Rubric     22 

 

Table three  Projected Student Populations in WE Courses  36 

 

Table four  Implementation Actions to be Taken   37 

 

Table five  English 213 Proficiency Ratings    40 

 

Figure eight and nine Timelines (historical and prospective)   46 

 

Figure ten  Organizational Flowchart     50 

 

Figure eleven  Resources Timeline      51 

 

Figure twelve  Budget       54  

 

Figure thirteen  Assessment Schedule     62 

 

Figures fourteen, fifteen, sixteen, seventeen, eighteen 

   Sample Assessment Forms     65 

  

iii 



  Writing Matters 
  Alcorn State University QEP  
 

1 
 

 

I. EXECUTIVE SUMMARY 

This Quality Enhancement Plan, Writing Matters, is an effort by Alcorn State 

University to improve the writing proficiency of its undergraduate students. Its theme is 

that the addition of ―process writing‖ to selected courses as a teaching method will 

increase student writing proficiency. Process writing produces a written document using 

techniques such as planning, drafting, revising, and editing. It is a recursive process 

which includes interaction between students and their peers as well as instructor. 

―Writing to learn‖ and ―writing to models‖ are other teaching methods used. Its desired 

student learning outcomes have been developed to support our General Education Core 

Curriculum Competencies. Improving the writing proficiency of our students supports our 

mission of ―intellectual development and lifelong learning‖ as well as preparing 

―graduates who will be well-rounded future leaders [. . .]‖ and ―[. . .] who will be 

competitive in the global marketplace of the 21st century.‖ 

Process writing was instituted in freshman level English composition courses by 

the Department of English in 2006. In its first year, Alcorn’s QEP will build upon these 

efforts by changing English 213, Studies in Literature, to a ―writing enhanced‖ (WE) 

course which will reinforce writing skills for sophomore students. This course will pair 

process writing with writing to learn methods, in which writing assignments are used as a 

method of study and retention of course content. Beginning in the QEP’s second year 

disciplines at the junior and senior levels will begin incorporating these techniques into 

existing upper level courses. Each year three departments will each identify at least one 

3-hour course at the 300 level and one at the 400 level which can become writing 

enhanced.  Faculty teaching these courses will be trained in these methods of writing 

instruction for improving student writing in content heavy courses.  

 The University is committed to providing personnel and financial resources for 

the QEP averaging $200,000 per year ($1 million over five years).  A QEP director 

versed in rhetoric and composition, and in administration of interdisciplinary programs, 

will be hired to administer the program and will report to the Vice President for Academic 

Affairs. A QEP Oversight Committee will be formed, composed of a cross-section of 

Alcorn faculty and administration, to advise the Vice President for Academic Affairs and 

the QEP Director in the administration of the QEP. The Alcorn Writing Center will be 

expanded to serve as a center for improvement of student writing.  

The project will be assessed through the use of standardized testing using the 

CAAP (a division of ACT), the use of a common rubric (Writing Matters Rubric) for 

assessing writing assignments, the maintenance of student writing portfolios, and the 

formation of an assessment team. We expect that as students move through WE 

courses, scores on the Writing Matters Rubric will increase and we will see higher levels 

of proficiency as well as higher levels of complexity. The QEP Director with the QEP 

Oversight Committee will monitor the implementation of the QEP and evaluate whether it 

is meeting the goals and whether activities are being carried out as articulated. In 

addition, the QEP Director will produce a report at the end of each academic year which 

includes recommended changes for improvement of student learning outcomes. 
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II. PROCESS USED TO DEVELOP THE QEP 

and IDENTIFICATION OF THE TOPIC 
 

 Each fall, Alcorn State University holds a two-day conference to begin the new 

school year.  These conferences serve to engage the University community in important 

projects and initiatives.  During the 2006 fall faculty and staff conference, the Alcorn 

community was made aware of the SACS requirement, as part of the reaffirmation of 

accreditation process, to develop a Quality Enhancement Plan. A survey of those 

present was conducted after the presentation with the following open-ended question: 

―What is an activity or topic area that you would like to see Alcorn pursue in a focused 

manner that could lead to an increase in student learning?‖ Over 150 different responses 

were collected and were grouped into several categories: cultural issues and global 

initiatives; faculty and staff development; writing, critical thinking and mathematics; 

student living environment; faculty and student interaction; technology; real-life 

preparation; tutoring; attitudes towards learning; and others. This survey illustrated the 

wide range of areas from which a topic could be selected and developed and indicated 

that a method was necessary for narrowing the focus to one issue which could garner 

campus-wide support. A summary of these responses was presented at the 2007 fall 

faculty and staff conference. 

 In the fall of 2008, a QEP Leadership Committee was formed, under the auspices 

of the Alcorn Accreditation Leadership Team, to begin formalizing the process of 

developing a QEP. The QEP Leadership Committee included students, faculty, 

administrators, and staff representing seven academic departments and the J. D. Boyd 

library. (see Appendix II)  Selecting a topic or area of focus for the plan was the main 

thrust of this Committee’s early discussions. The Committee made plans to involve the 

University community in the topic selection and developmental stages of the QEP.  That 

involvement took the form of a series of surveys and workshops. The first element of 

outreach to the University community was through a survey in December of 2008, which 

included a series of questions about weaknesses and strengths in student learning. This 

survey grew out of the University strategic planning process which had been initiated in 

the fall of 2008. Various units on campus investigated and reported their challenges and 

accomplishments to the Strategic Planning Committee (October, 2008). The results 

reported tended to center on the academic climate rather than student learning. As a 

result, the QEP Leadership Committee decided to develop a survey focusing on specific 

student learning weaknesses and strengths. The resulting survey was administered to 

faculty, staff, administrators, students, and alumni  (see Appendix III) .  A QEP Topic 

Selection Workshop conducted in February of 2009 used the results of the survey, along 

with ACT information for entering freshman, results of the MAPP (Measure of Academic 

Proficiency and Progress, now called the ETS Proficiency Profile) assessment test, a 

review of general education core curriculum competencies, and the University’s mission 

statement, to explore potential topics fully.  
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Eighty-five persons attended the QEP Topic Selection Workshop on February 12, 

2009. Of these, thirty-four were students, five were staff, three were administrators, and 

forty-three were faculty.  Three of the students were graduate students. The following 

areas were represented: Nursing (Associate, Baccalaureate, Graduate), Fine Arts, 

Health Physical Education and Recreation, Computer Science, Business, Agriculture, 

Biology, Chemistry, MBA program, Library, English, Human Sciences, Advanced 

Technology, Communications, University Relations, Mass Communications, Education, 

Social Sciences, Mathematics, Counseling & Testing, and Development. 

Figures One and Two were presented to QEP Topic Selection Workshop 

participants. Figure One is a summary of results from the December 2008 survey of 

student weaknesses and strengths. Faculty reported that writing skills and critical 

thinking are our students’ greatest weaknesses. Students reported that math skills are 

their greatest weakness. Of particular note is that students felt that writing skills are their 

greatest strength while faculty felt that writing skills are our students’ greatest weakness.  

Figure Two summarizes data from the MAPP test which had been administered 

to 274 sophomores on May 1, 2008.  Nine criterion-referenced results from the MAPP 

are reported. Also reported are the results of sophomores enrolled at sixty other 

Master’s (Comprehensive) Colleges and Universities. The results show the percentage 

of students not proficient at the skill levels indicated. Our students show lower 

proficiency levels in all areas when compared to students at other institutions. Their 

lowest proficiency level according to this test is in the area of critical thinking; however, 

our students have low proficiency levels in reading, writing, and mathematics as well. 

Any one of these areas was deemed a possible topic area for Alcorn’s QEP. 

Perceived Student Weaknesses and Strengths -- Figure One 

(December 2008 Survey Results) 

 

Student Weaknesses          Student Strengths
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MAPP Results (May 2008) -- Figure Two 

(Percentage of Students Not Proficient) 
 

 

 
Workshop attendees were organized into focus sessions; they were divided into five 

groups and were given the following prompt: ―Write down what you think Alcorn should 

consider as a topic for its Quality Enhancement Plan (QEP), give evidence or a reason 

to support your selection of the topic, and try to come up with a realistic project to 

support the topic.‖ Each person’s topic selection was listed for each focus group. After 

some general discussion each group narrowed its discussion to those areas they felt 

were most important. Figure Three is a brief summary of the Topic Selection Workshop 

Results which rank the top three topic areas chosen by each group.  

 

QEP Topic Selection Workshop Results -- Figure Three 
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Even though critical thinking was the top area in four of the groups, a review of 

participant comments indicated that our students need improvement in other skills areas 

--particularly in reading, writing, and math-- before gains could be made in critical 

thinking,. The following are some of the comments made by focus group participants. 

 

 The fundamental skills of reading, writing, and math are the basis for critical 

thinking and life-long learning. 

 Critical thinking can be achieved by improving reading, writing, and math skills. 

 We need to identify skills that make students better critical thinkers. 

 We need a definition of critical thinking. 

 Introduce integrated writing assignments that would boost critical thinking skills 

 Reading comprehension should be made a part of any critical thinking plan. 

 

The results of both the surveys and the focus group activities were used to inform 

a series of QEP Leadership Committee meetings during the spring and summer of 2009. 

The Committee at first considered critical thinking as a topic, since it had the greatest 

support from the topic selection workshop; however, the Committee had difficulty 

reconciling the various definitions of critical thinking into a workable, focused plan. In 

addition, the Committee noted comments that the development of other skills should 

precede a project specifically devoted to critical thinking and that math skills were 

already being addressed by the Department of Mathematical Sciences in a special 

project targeting college algebra courses. Writing skills was identified both in focus group 

activities and identified as a student weakness in the survey. Therefore, the Committee 

solicited from the Department of English and Foreign Languages ideas for improving 

student writing. 

The Department of English proposed that we consider expanding ―process 

writing‖ throughout the curriculum. The process method of teaching writing requires 

students to divide their writing tasks into stages, then to analyze each stage of their work 

in a recursive process. Process writing occurs when students prepare multiple drafts of 

papers with substantive revisions based on feedback provided by classroom peers, peer 

tutors, and instructors.  In a more traditional assignment, students may or may not 

receive instructor feedback, do not have the opportunity for guided revisions, nor do they 

read and respond to writing by their peers.  This proposed method of teaching writing 

supported the development of critical thinking, addressed student writing weaknesses, 

and provided a student learning focus which could be applied in all disciplines. For these 

reasons the QEP Leadership Committee as well as the Accreditation Leadership Team 

felt more comfortable pursuing a project focused on the improvement of student writing. 

As a survey respondent put it, in a staff and administrator questionnaire from the fall of 

2009: ―Students' poor performance in writing mirrors their inability to think critically. . . .‖ 

The use of writing to support the development of critical thinking is encouraged by a 

number of educators. For example: Paula Bobrowski stated: ―Integrating critical thinking 

with writing is one technique that is relevant to all disciplines‖ (2005). V. N. Shaw (2000, 

cited in Apple) recommends the development of students’ reading, writing, and  



  Writing Matters 
  Alcorn State University QEP  
 

6 
 

 

presentation skills as a way to stimulate critical thinking in the classroom.  The 

Foundation for Critical Thinking publishes a standardized test for the assessment of 

critical thinking which uses writing prompts (Paul and Elder, 2007). It seemed 

reasonable to the Committee that tackling weaknesses in student writing would pave the 

way for a later project based purely on critical thinking.   

By July 6, 2009 an initial draft proposal was developed which centered on the 

improvement of student writing by implementing ―process writing‖ across the curriculum. 

The proposal included training faculty in process writing, implementing process writing in 

a variety of courses, hiring an expert in rhetoric and composition, and assessing writing 

with a rubric. These initial ideas form the basis for the current QEP.   

During the summer of 2009 several more detailed proposals were discussed 

among the Accreditation Leadership Team and the QEP Leadership Committee. One of 

the first proposals focused exclusively on introducing process writing into students’ 

upper level courses in their majors. This proposal was rejected as it did not address 

writing in a student’s sophomore year. The next idea was to keep process writing in 

upper level courses and introduce process writing into sophomore level creative arts 

courses. This idea was felt to be unmanageable as it would require a substantial 

investment in the hiring of additional creative arts faculty. A decision on the final 

proposal direction was left open at this time in order to gather further information about 

student writing; however, it was still felt by the QEP Leadership Committee that 

improvement of student writing should be the topic of Alcorn’s QEP. 

A survey concerning student writing was conducted with faculty at the 2009 fall 

faculty and staff conference and a similar survey was given to students during the first 

two weeks of classes. Questionnaires were received from approximately 40% of faculty 

and staff and 20% of students, and from representatives of all schools and departments. 

The survey results (Figure Four) showed that students, faculty, staff, and administration 

supported writing as a significant area of student learning improvement. In addition, 

faculty rated the quality of student writing between 2.0 and 2.4, with 2.0 being below 

proficient and 3.0 being proficient (Figure Five). Faculty felt that student writing was not 

what it should be and supported a project to improve it. Interestingly, students felt that 

their writing was proficient (3.2 on a 4.0 scale); however, they still supported 

improvement of writing (3.67) as a university project. These results parallel the earlier 

survey in which faculty identified writing skills as a weakness and students identified 

writing skills as a strength. 
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Broad Support for “Improvement of Student Writing”  

 As a QEP Topic-- Figure Four 
(Fall 2009 Survey) 

 
(72 Faculty, 98 Staff and Administrators, 283 Students as of 9/3/09) 

4 = Very Strongly, 3 = Somewhat, 2 = Very Little, 1 = Not at All 
 

 

 
Figure Five 

Proficiency Ratings of Student Writing 
(72 Faculty, 98 Staff and Administrators, 283 Students as of 9/3/09) 

4 = Very Proficient, 3 = Proficient, 2 = Below Proficient, 1 = Well Below Proficient 
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Ratings of Student Writing by Faculty -- Table One 

 
(Fall 2009 Faculty and Staff Conference) 

 
4 = Very Proficient, 3 = Proficient, 2 = Below Proficient, 1 = Well Below Proficient 

 

Writing Area 
 

Proficiency 
Level 

 
Content: Writer shows clear, focused command of subject matter. 

 
2.41 
 

 
Organization: Ideas are clear and easy to understand; one idea flows 

logically to the next. 

 

 
2.21 

 
Voice: Writer shows awareness of and respect for the audience. 

 
2.38 
 

 
Style: Words convey intended message; writing is precise and interesting. 

 
2.17 
 

 
Mechanics: Syntax, grammar, punctuation, and spelling are appropriate. 

 
2.05 
 

 
Use of Sources: Information from outside sources is well integrated into the 

writer’s paper. 

 

 
2.31 

 
Documentation: Outside sources are appropriately acknowledged. 

 
2.21 
 

 
 
 Table One indicates that there are several areas in which writing could be 

improved, as indicated by the faculty portion of the survey. The basic mechanics of 

writing (syntax, grammar, punctuation, and spelling) received the lowest proficiency 

rating (2.05) while content (clear, focused command of subject matter) the highest 

(2.41). A rating of 2.41 is still below desired proficiency. Faculty generally agreed that 

students understand course content and can express it in writing; however, they also 

indicated that students have difficulty using that content to formulate new ideas. Other 

comments from faculty indicated that there is a problem with plagiarism; that some 

students do not proofread or revise their work; that some have poor grammar; and that, 

in general, students have poor writing skills. Faculty also indicated that there are some 

students who can produce clear, concise, organized, and well-punctuated papers. 
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MAPP Writing Proficiency Test Results -- Table Two 

 

(Percentage of students proficient) 
 
             Level 1    Level 2    Level 3 
     ASU  All ASU  All ASU  All 
 

Freshmen (Fall, 2008) 22% 55% 01% 12% 0% 5% 
Freshmen (Fall, 2009) 18% 55% 02% 12% 0% 5% 
 
Sophomores (May, 2008) 26% 66% 04% 17% 2% 6% 

 Sophomores (May, 2009) 35% 66% 06% 17% 1% 6% 
 Sophomores (May 2010) 35% 66% 05% 17% 0% 6% 
 

Table Two shows writing proficiency rating results from three years of 

administering the MAPP to freshmen and sophomore students. Level 1 tests students’ 

abilities to recognize agreement among basic grammatical elements, to choose 

appropriate transition words, to order sentences in a paragraph, and to order elements in 

an outline. Level 2 tests students’ abilities to incorporate new material into a passage, 

combining simple clauses into single, more complex verbal units, and recasting existing 

sentences into new syntactic combinations. Level 3 tests students’ abilities to 

discriminate between appropriate and inappropriate use of idiomatic language, 

recognize redundancy, discriminate between correct and incorrect constructions, and 

recognize the most effective revision of a sentence. Alcorn students consistently have 

lower proficiency levels than students from other institutions. This is a concern, as we 

want our students to be globally competitive. Sophomore writing proficiency is at higher 

levels than freshmen; however, their scores are still below that of students from other 

institutions. 

Numerous suggestions were received when students were asked what they 

could do to improve their writing. Suggestions included the following ideas: utilize the 

Writing Center; ask instructors and peers for help; practice more; proofread more 

carefully; increase vocabulary; and give more effort and time to writing. They were also 

asked what instructors could do to improve students’ writing. Some of these ideas 

included: giving more writing assignments; being more specific about expectations; 

giving examples of good writing; making rough drafts mandatory; and taking time to help, 

particularly one on one help.  

A recursive process of proposal, review, discussion, and revision turned out to be 

an invaluable part of selecting the right QEP for Alcorn. Several QEP proposals were 

written and presented to administrators, faculty, and students.  Advantages and 

disadvantages became clear as they were discussed by departmental faculties. In the 

end, none of these proposals were deemed ideal. This illustrates the SACS description 

of how QEPs often work:  "Developing a QEP is a recursive rather than a linear process 

. . .An institution should expect the focus and framework for the QEP to shift and evolve   
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. . .Over time, the focus will become sharper . . . and the goals better defined . . ." (The 

Quality Enhancement Plan, 6).   

For instance, in December of 2009 members of the QEP Leadership Committee 

began meeting with faculty from various departments to propose that their programs 

initiate process writing into some of their courses. A number of concerns emerged. The 

greatest concern was that time spent on improving student writing would detract from 

time spent on course content. Other concerns were expressed: ―Teaching writing is the 

domain of English faculty‖, and ―What are the incentives to take on the increased work 

load that comes with teaching writing in content intensive courses?‖  Sometimes these 

seemed to be issues faculty were raising for further discussion. At other times, these 

questions revealed resistance to any new program which increased workload and laid 

the burden of its ambitions on the backs of faculty. These issues led to changes to 

address faculty concerns. 

A new QEP Development Committee was formed to be even more broad based 

than the QEP Leadership Committee and to include faculty from all disciplines as well as 

students (see membership in Appendix II). Through a series of committee meetings of 

both the QEP Leadership Committee and the new QEP Development Committee, 

elements were drawn from a number of proposals that had originated in concerns of or 

requests from various constituencies. By the beginning of the spring 2010 semester, 

consensus began to emerge about what the final plan might look like. 

The resulting hybrid proposal acknowledged that important work towards 

improving student writing on campus started three years ago in the Department of 

English. The English Department introduced process writing in 2006 in its freshman level 

writing courses, and, through its Institutional Effectiveness agenda, promoted it as the 

guiding pedagogy for composition courses at the freshman level. As part of our QEP, 

English Department faculty will refresh their knowledge of process writing, in part by 

participating in workshops, to review and reiterate what process writing is and how it 

works in the classroom.  The sophomore-level course English 213, Studies in Literature, 

will be modified to become a writing enhanced course which will reinforce writing skills 

for sophomore students. This course will pair process writing with writing to learn 

methods, in which writing assignments are used as a method of study and retention of 

course content. Thus, the first two years of writing instruction using the process method 

will be English 111, English 112, and English 213. At the junior and senior levels, other 

departments will incorporate process writing and other writing instruction techniques into 

upper level courses in the majors.  This process of ―writing in the disciplines,‖ which will 

happen in stages, with a minimum of three departments per year introducing process 

writing into upper level courses, will begin in the QEP’s second year.  

In the second year a minimum of three departments will each identify a minimum 

of one 3-hour course at the 300 level and one at the 400 level which can become writing 

enhanced. They will be asked to select courses which all of their majors are required to 

take. Those departments which have more than one major without common courses at 

the 300 and 400 levels will be encouraged to identify more than one 300 and 400 level 

course. Faculty teaching these courses will be trained in the process method of writing  
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instruction. Further, disciplines will move beyond the process writing pedagogy and will 

include ―writing to learn‖, to improve writing-to-content strategies, and "writing to 

models", when writing forms are prescribed. In subsequent years, more departments 

(minimum of three per year) will propose writing enhanced courses and be included in 

the QEP process. Students who have been through freshman and sophomore writing 

enhanced (WE) courses in the English Department will then be tracked through their 

progress in their discipline-specific writing enhanced courses.  Training workshops for 

English Department faculty will start the first year; then, as the program expands, 

training will expand to include all faculty new to teaching writing enhanced courses. 

Thirteen departments and the School of Business offer baccalaureate degrees. The goal 

is to include as many students as possible pursuing baccalaureate degrees in WE 

courses at junior and senior levels by the end of the QEP period.  

Other important elements of this proposal include the adoption of an eportfolio 

system, so that student writing could be retained for further data collection and ease of 

access.  In addition, the Alcorn Writing Center was identified as the chief supplementary 

resource offered by the university to faculty and students in order to address faculty and 

student concerns about professional writing help for students writing in their major 

courses. It was also determined that the Writing Center would need to be expanded and 

enhanced in order to meet increased utilization of its services. 

In February, 2010, the QEP Leadership Committee and the QEP Development 

Committee met in sessions to consider this proposal. Both Committees agreed, by 

acclamation, that this proposal constituted the core of Alcorn's QEP, and it was so 

approved and recommended to the Alcorn Accreditation Leadership Team by both 

Committees. The QEP Development Committee met throughout the remainder of the 

spring semester to expand the proposal and to produce initial drafts. The first draft was 

completed on March 29th, 2010, and subsequent drafts, in response to comments, 

frequently thereafter. 

In July of 2010, selected members of the Accreditation Leadership Team, the 

QEP Leadership Committee, and the QEP Development Committee met in a retreat and 

workshop format with outside commentators to discuss issues involving the QEP draft. 

As a result of these meetings changes were made to the Plan’s scope, to the student 

and faculty outcomes, and to measurement elements. In addition, proposals for changes 

to the core curriculum were recommended to a representative from the University Core 

Curriculum Committee.  A commitment from the Vice President for Fiscal Affairs for 

funding was secured. It was also determined that new subcommittees be formed:  a 

resources committee, to select software for eportfolios and manage resources for the 

Writing Center; and a promotions committee, which was charged with promoting and 

advertising Writing Matters on campus to inform the University community of it. 

 This QEP meets SACS requirements in the following ways: Alcorn appointed a 

series of interrelated committees and workgroups charged with selecting and 

implementing a QEP.  These workgroups included administrators, faculty, staff, and 

students.  These committees were composed of faculty from every discipline and 

department on campus, and they have remained involved in ongoing QEP efforts.   
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Alcorn's QEP topic has been selected in a process which has involved all constituencies. 

Various proposals, which originated with these constituencies, were combined and 

modified to produce the final proposal.  The topic was narrowed from a broad interest in 

a number of areas to an activity, writing, which can be tied to the curriculum and which is 

measurable.  Finally, that topic has led to a clearly defined set of outcomes and goals 

which are orientated to actual student performance in specific classrooms and learning 

environments.  

  

Alcorn Community Involvement 

 

 The Alcorn community has been instrumentally involved in the development of 

our QEP. As many as fifty faculty members served on various QEP committees and 

focus groups; administrators have followed and been briefed regularly on QEP progress; 

students were involved in focus group discussions and surveys; and outside consultants 

have advised University personnel on the nature and design of our QEP at various 

points in the process.  

 The QEP document was circulated and posted on the university web site for 

comment on and input from the University community. As revisions occurred, they were 

considered, discussed, edited, and redistributed to QEP committees.  In fall 2010, a 

revised draft was circulated to the entire campus community. Commentary was garnered 

and once again the draft was revised to reflect that review.  

 Also, all academic departments at Alcorn have been briefed on the definition and 

nature of the QEP program in a series of visits to Departmental faculty meetings. This 

process began in spring 2010, and continued over the 2010-2011 school year. By spring 

2011, all departments on campus will have received such a visit and briefing. 

Departments had an opportunity in those meetings to offer feedback, in addition to that 

offered during the distribution of QEP drafts during that school year. 

 Starting in fall 2010, other outreach efforts were aimed at publicizing the nature 

and importance of the QEP at Alcorn. Among such efforts were visits to various "meet 

and greet" events with administrators, which are a regular feature of administrative 

outreach at Alcorn. Various campus publications have disseminated information about 

the QEP, including the campus newsletter and campus email announcements.  

Especially important in this effort are a QEP name and logo. Busy students and faculty 

have little time in their schedules to study every new enterprise on campus. It was vital 

for the QEP to be named, so that seeing a logo reminds the Alcorn community, even in 

passing, of the presence and importance of the QEP.  These public elements emphasize 

writing as a process of self-discovery, as a professional skill, as an academic necessity, 

and as an act of social communication.  They will help the University community 

understand what the QEP is and why it is important.   In order to choose a name, input 

was solicited from committees, including a student committee, which considered up to 

35 submitted names. That list was circulated and discussed. It was then reduced to six 

favorites, from which one was chosen:  Writing Matters. 
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III. OUTCOMES   

 

This section of Alcorn’s QEP lays out the network of concepts that will govern its 

effect on students. This QEP’s desired student learning outcomes have been specifically 

developed to support the General Education Core Curriculum Competencies. Alcorn’s 

General Education Core Curriculum Competencies address the area of writing as 

follows: 

 
Students should be able to read intelligently and make effective use of 
speaking and writing in the English language. Students should be able to 
generate, revise, edit, and proofread drafts; critique their own and others’ 
written work; employ the syntax, grammar, punctuation, and spelling of 
standard written English; and work cooperatively and effectively with 
others, when appropriate, to produce written texts that reflect the 
students’ ability to craft a persuasive and coherent argument based on 
sound logical reasoning. (ASU General Catalog, 82).  

 

Student Goals 

 

To improve student writing proficiency through the implementation of writing 

enhanced courses throughout the curriculum. The central theme underlying 

writing enhanced courses is that the introduction of ―process writing‖ as a 

teaching method will increase the writing proficiency of its students. ―Writing to 

learn‖ and ―writing to models‖ are other teaching methods which will be used to 

aid in this effort. 

 

Faculty Goals 

 

To increase faculty skills in the improvement of student writing by providing 

training and workshops in process writing, writing to learn, and writing to models 

methods of teaching writing. These workshops will be conducted for English 

faculty as well as for faculty teaching writing enhanced courses in the disciplines. 

These workshops will also include methods for assessment and evaluation of 

writing. 
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Student Outcomes 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Discussion of Student Learning Outcomes 

 

The student learning outcomes of this QEP are based in overall goals expressed 

in Alcorn’s Core Curriculum. In order to achieve these student learning outcomes the 

curricula of several courses will need to be adjusted.  The probability that this QEP will 

produce successful results is heightened by its grounding in ―best practices‖ teaching 

theories. 

This QEP is guided by the need to have a measurable effect on the educational 

experience and the performance of student writing.  These student learning outcomes 

grow out of survey results which indicate that students would benefit from writing more, 

over a longer process, with feedback.  Typically, students are asked to write intensively 

in their freshman English courses. Later in their academic career, students should  

Statements of Student Learning Outcomes 

 

1A. As a result of participating in WE courses, students will  

  be able to produce written texts that are logically and  

  coherently structured. 

 

1B. As a result of participating in WE courses, students  

 will be able to produce written texts whose arguments are 

 warranted and persuasive. 

 

1C. As a result of participating in WE courses, students will  

be able to produce written texts supported by evidence 

from reliable sources. 

2. As a result of participating in WE courses, students will 
write in a recursive process. They will plan, generate, 
revise, and edit drafts and will critique their own and 
others’ written work. 
 

3. As a result of participating in WE courses students’ will be 

able to produce written texts that show awareness of 

genre, audience, and discipline. 

 

4. As a result of participating in WE courses, students will 

employ standard written English-- its syntax, grammar, 

and conventions-- in writing free of serious grammatical 

and mechanical errors. 
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continue writing in their disciplines, but this is not always the case. In addition, students 

do not always carry the skills from their freshman courses into upper level courses. 

Therefore, the intention of Alcorn’s QEP is to systematically inject writing throughout a 

student’s degree program.  Writing enhanced courses will be selected from among 

existing courses in each department. These courses will be guided by pedagogical 

theories discussed in this document, including process writing, writing to learn, and 

writing to models.  Departments will have degree-required writing enhanced courses at 

both junior and senior levels, and students in the affected disciplines will write more and 

receive more guidance in their writing.  Writing enhanced courses will be transformed to 

include writing enhanced assignments which will be evaluated and assessed by a team 

of faculty using the Writing Matters Rubric to determine student proficiency in writing 

skills.  

Student Learning Outcome 1A, 1B, and 1C constitute a general description of 

the kind of writing Alcorn students should master. Other kinds of writing are practiced in 

college, such as creative writing and narrative, but this QEP focuses on the academic 

mode.  Students will be required to write in this way not only throughout their college 

careers, but beyond:  such fact-based writing is the dominant writing mode in business 

and institutional settings.  Important components of this kind of writing—sometimes 

called expository or academic writing—include a clear structure which is guided by logic 

and by accepted patterns of development.  

Outcome 1A ensures that students who can organize new information into a 

coherent structure can also analyze a variety of kinds of information. Clear structure or 

organization can lead a reader through the unfamiliar territory of a text. 

Outcome 1B explains persuasive arguments may result from facts, logic, or 

even powerful emotional appeals, so long as all of these are warranted arguments. 

Outcome 1C recommends that the essay’s assertions are supported by 

evidence.  These might include references to outside sources or expert opinions, 

surveys, examples, facts, statistical data, and even relevant anecdotal information.  

Such writing is not ―just an opinion‖; good writing is informed writing.  None of us writes 

well on a topic we know little about. Further, writers are obligated to share the sources of 

their information with their readers.  

To achieve Student Learning Outcome 2, students will engage in evaluating 

their own writing, as part of a recursive process. This QEP will require each writing 

enhanced course to include some writing done over time, through a series of stages, 

with feedback. By recursive writing, we mean a process over time which requires 

students to examine their writing assumptions and practices. An important part of this 

process is feedback from peers as well as the instructor, so students can revise and 

improve their writing in an ongoing way.  This provides an opportunity for self-analysis 

and for growth not only in improving one paper, but in improving the student's on-going 

writing habits. The opportunity for self-examination comes partly from reading and 

responding to the comments of other students and those of instructors or tutors. This 

kind of group work teaches skills of cooperation and collaboration. Further, students join 

in a dialogue with their peers about the nature and quality of their writing.  
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Students become part of the process of assessment and improvement usually imposed 

on them from above. 

 Student Learning Outcome 3 asks students to show awareness of their 

audience (whom they are addressing, informing, or persuading), what kind of writing 

they are engaged in (generic considerations), and the disciplinary or other occasion of 

their writing (their purpose and its context). These factors shape choices of voice, tone, 

and vocabulary. Students will develop a flexibility of writing practices which will enable 

them to function in a variety of settings and situations. They will become aware of their 

discursive contexts and learn to devise writing strategies which respect those contexts. 

Student Learning Outcome 4 is one of the great unsolved pedagogical 

conundrums of teaching writing. While the older methods of teaching grammar-- rule 

memorization and rote practice-- have been rejected, no systematic method has 

replaced them. Instructors who administer writing, however, have the responsibility to 

correct student writing, but more than that, to identify for students what kinds of errors 

they make habitually, and then in some systematic way to monitor improvements in 

those habits.  Our writing reveals us to our readers, and obvious errors tarnish our 

discursive reputation. Students will enhance their discursive standing by learning not 

only the rules of correctness, but also the habits of meticulous attention to detail needed 

to produce error-free writing. 

In addition to the measurable effect these outcomes will have on student writing,  

as indicated in the Student Outcomes above, the QEP is generally expected to increase 

the level of student involvement in course content. If, as the literature suggests, the 

"writing to learn" method increases student understanding and retention of course 

content by a factor of two or three, students completing a writing enhanced course 

should be better learners and more knowledgeable in that subject matter. Part of the 

success of writing enhanced courses then will be improved student understanding of 

course content, which will be measured by WE instructors as part of course grading.  

The institutional context in which overall  QEP objectives will be applied includes 

faculty development, involving new training; expanded campus resources to encourage 

improved writing; a QEP Director with professional credentials, whose office will serve 

not only a programmatic oversight role but also as a focal point on campus for the 

importance of writing; and modification of courses as ―writing enhanced.‖  

 

 

 

 

 

 

 

 

 

 

 

Statements of Faculty Outcomes 

 

1. As a result of participating in writing workshops, faculty will be able to 

conduct courses which include process writing and other writing instruction. 

2. As a result of participating in writing workshops, faculty will be able to 

produce course syllabuses that detail the ―writing enhanced‖ elements of 

the course, especially process writing and other writing instruction methods. 

3. As a result of participating in writing workshops, faculty will be able to apply 

a variety of assessment applications to student writing. 
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Discussion of Faculty Outcomes 

 

Alcorn’s faculty constitutes the core of this QEP, since they administer methods 

and practices which make it work. For Outcome 1, the yearly workshop will train faculty 

in the practices they need to administer WE courses. These workshops will span four 

days, and faculty will receive training in Writing Matters pedagogical theories, use of 

software, and especially the theories behind and the practices required in teaching 

writing as a process.  Faculty will need help finding ways to reconcile the class time 

needed for writing projects and their course content. 

 Outcome 2, writing a syllabus, will also be covered in the workshops. Faculty will 

receive help in converting their content-only syllabuses and course schedules to 

articulate WE policies, learning objectives, and class time for writing.  

 Faculty assess students every day through their grades. However, in the context 

of the QEP, assessment takes a slightly different meaning and form. Faculty will follow 

the Rubric to score writing, then compare student scores to other students, other WE 

sections and classes, and across years. Faculty who will serve as assessors will learn, 

in the assessment team’s workshop, the basic principles of assessing student writing 

even across multiple disciplines and student proficiency levels. 

 

Benchmarks 

By benchmarks, we mean specific numerical measurements which express how the 

QEP will change student performance. Figure Six (following) shows how these changes 

will be tracked. The first number for each outcome was drawn from actual student writing 

performance in fall 2010; it was then projected throughout the QEP.  
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Benchmarks – Figure Six 

           Outcomes Year 1 Year 2 Year 3 Year 4 Year 5 

Start Finish Start Finish Start Finish Start Finish Start Finish 

1A 
                    

213 2.4 2.6 2.5 2.7 2.5 2.7 2.6 2.8 2.7 2.9 

Junior X X 2.6 2.8 2.7 3.0 2.7 3.0 2.7 3.0 

Senior X X X X 2.8 3.0 2.9 3.1 2.9 3.1 

                      

1B 
                    

213 2.1 2.3 2.2 2.4 2.2 2.4 2.3 2.5 2.4 2.6 

Junior X X 2.3 2.5 2.4 2.7 2.4 2.7 2.4 2.7 

Senior X X X X 2.5 2.7 2.6 2.8 2.6 2.8 

                      

1C 
                    

213 2.2 2.4 2.3 2.5 2.3 2.5 2.4 2.6 2.5 2.7 

Junior X X 2.4 2.6 2.5 2.8 2.5 2.8 2.5 2.8 

Senior X X X X 2.6 2.8 2.7 2.9 2.7 2.9 

                      

2 
                    

213 2.6 2.9 2.7 2.9 2.7 2.9 2.8 3.0 2.9 3.1 

Junior X X 2.9 3.1 3.0 3.3 3.0 3.3 3.0 3.3 

Senior X X X X 3.1 3.3 3.2 3.4 3.2 3.4 

                      

3 
                    

213 2.2 2.4 2.3 2.5 2.3 2.5 2.4 2.6 2.5 2.7 

Junior X X 2.4 2.7 2.5 2.8 2.5 2.8 2.5 2.8 

Senior X X X X 2.7 2.9 2.8 3.0 2.8 3.0 

                      

4 
                    

213 2.3 2.5 2.4 2.6 2.4 2.6 2.5 2.7 2.6 2.8 

Junior X X 2.5 2.7 2.6 2.9 2.6 2.9 2.6 2.9 

Senior X X X X 2.7 2.9 2.8 3.0 2.8 3.0 

                      

Averages 2.3 2.6 2.5 2.7 2.6 2.9 2.7 2.9 2.7 3.0 

  These numbers are based on projected average proficiency levels on a 4-point scale  
  using the Writing Matters Rubric. 
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What is a “Writing Enhanced” Course? 

 

 Writing enhanced (WE) courses provide the central method for achieving student 

learning outcomes. They will be courses selected from existing required courses which 

have been redesigned to include important writing assignments as an essential part of 

class work.  Writing will be integrated into the course, so that it becomes a vital 

instructional tool for the teacher as well as a learning experience for students. Maximum 

enrollment for all sections of WE courses is 20 students. A minimum standard for all 

writing enhanced courses in Alcorn's QEP is that they conform to the student learning 

outcomes listed above. Further, each WE course will require students to write at least 

ten pages (2500 words) of academic writing. At least half of the ten pages must be as 

part of a process—writing done over time, with recursive elements. Some of the total 

writing requirement may be fulfilled by ―writing to learn‖ assignments. For example, WE 

courses may count, in satisfaction of half the WE minimum requirements, essays written 

as part of exams; pre-exam preparation writing; writing which summarizes, analyzes, 

and paraphrases course content from texts and lectures; writing which surveys and 

summarizes content from outside sources; writing done as part of in-class exercises; 

journals; responsive writing; and others.  Another necessary component of WE course 

writing is to read and respond to the writing of other students in the course. This 

recursive aspect of the writing process must be applied to the five pages of process 

writing. It is expected that instructors of WE courses will interact with students about 

their writing at some point during the writing process, through pre-grading commentary, 

conferences, or other similar forms of interaction. During that process, the student will 

receive feedback from the instructor in written form or during conference conversations. 

The student is expected to use that feedback to guide further revision, before a final 

grade is assigned.  Students are expected to engage in that same dynamic—feedback 

on their writing which they then use to reconsider and revise their work—with peers, 

either as part of reviews done in class or as outside assignments. Peer reviews may 

take the form of formal questionnaires completed by reviewers who answer specific 

questions, or in-class discussions, or posting to website bulletin boards, or some other 

form of commentary.  Writing done in WE courses must be subject to rigorous grading to 

ensure correctness, by the final draft; students will be afforded the opportunity to 

continue editing documents through a process which teaches correctness by example, 

proofreading, and editing. Expository or academic writing done in satisfaction of these 

WE requirements should be factual, explanatory, and analytical in nature; such writing 

by should include supporting arguments which are well structured, and reference to 

vetted source material. Such writing persuades readers by offering proof, of the kinds 

enumerated. Finally, writing for WE courses must demonstrate an awareness of 

audience, purpose, and appropriate tone and voice. 

Regardless of the kind of course or discipline, WE courses should work to move 

student writing towards the student learning outcomes above. However, how the 

instructor arrives at these outcomes may be customized, according to course and 

discipline variables. For example, the kind of writing students do in freshman English  
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courses (English 111 and 112 at Alcorn) is defined by the English Department to meet 

other institutional and pedagogical goals set down elsewhere.  Writing for English 

Department composition courses is necessarily generic; that is, students write according 

to fluid and flexible topics and subject matter, chosen by English instructors for variety as 

well as general preparation. Some of these minimum requirements can be tailored—

indeed, must be—to suit the disciplines in which later writing is done. In upper division 

courses, these standards may be customized to reflect the kinds and purposes of writing 

in each discipline. However, the minimum standards of writing—quantity, quality, kinds, 

process—must be met by all WE courses.  

 The Alcorn Writing Center will provide trained writing tutors as an aid to students. 

These tutors will be available to address "big picture" questions of structure and the 

integrity of ideas. Students may also be required to maintain writing or research journals 

which may themselves be shared with other students or reviewed by the instructor. In 

this way, library and research activities also become opportunities to fulfill the quantity 

and learning requirements of WE courses. 

 In addition, Alcorn will acquire new learning software which will give students 

immediate feedback, both evaluative and mechanical, on their writing before it is 

submitted. This software will also serve as an electronic portfolio system, in which will be 

stored all student writing in WE courses, and which will be available to QEP 

administration for assessment purposes.  

Student learning outcomes will be measured through a chain of assessment 

practices (see Assessment section, below) which begins in the classroom as part of the 

recursive process. Instructors of writing-enhanced courses will produce a written report 

at semester’s end which characterizes student writing. The QEP Assessment team will 

randomly select samples from that student work. That work will be evaluated annually, in 

a summer assessment workshop. This workshop will produce reports which characterize 

student work before and after their WE experience. Student work will be evaluated-- all 

under the leadership of the QEP Director-- according to the Writing Matters Rubric which 

will be applied by faculty rating teams to writing portfolios. One crucial nexus that the 

QEP Director must monitor is the correlation between the writing assignments, which 

must provide student writers with the opportunity to develop all the student learning 

outcomes, the level of rhetorical consistency among writing prompts; and the Writing 

Matters Rubric, which is a single rubric for use in all courses and assignments.  While 

each Department on campus will be able to compose and use a rubric which might 

contain criteria for discipline-specific kinds of writing (for example, lab reports), these 

secondary rubrics will be supplements to, and must be consistent with, the Writing 

Matters Rubric. 

 

Institutional Benefits 
 

 The student learning outcomes are designed to affect the student experience, but 

inevitably they will also affect the institution. As students make their way through four 

years of writing courses, they will develop an understanding of the importance of writing  
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and how good writing is done. This will be one thread which helps hold their educational 

experience together, thereby providing motivation for completing their degrees and 

potentially increasing student retention rates. Such threads, when properly integrated 

with the subject matter and professional goals, help justify to students the value of their 

education.  

 Business and corporate news is replete with articles about the importance of 

writing in the commercial world. This is true of all disciplines; writing is a vital part of 

success in the post-college job world. If Alcorn's students gain a reputation among 

headhunters and job recruiters as good writers, they become more attractive 

employment candidates on graduation.  Any practice which enhances student 

performance in a general and dramatic way also enhances the reputation of the 

institution. 

 Some students will choose to continue their education at the graduate level. They 

will take national graduate entrance exams in fields such as medicine, law, humanities, 

and sciences. In addition, they will write applications, including essays, which serve to 

recommend them not only as good prospective professional students but also as good 

writers. Writing is essential to being a successful graduate school candidate.  It is 

expected that with improved writing skills the quality of students produced will also 

improve. Such improvement results in a general improvement in the quality of education. 

This enhances the reputation of Alcorn.  

 Improving writing quality addresses a national concern about the quality of higher 

education, which is shared by Alcorn faculty. Further, it enhances the reputation of the 

University, which is carried into the world by students and their level of preparation. It is 

part of a culture of literacy, a community of writers who are able to communicate 

because they share a common medium. That community can further articulate and 

share common values. Writing well also increases critical thinking skills, which are a 

necessary part of good writing. Those skills can then be applied in other venues and 

endeavors.  

Components of this QEP are designed to ensure successful results. Among them 

is the careful choice of ―best practices‖ to guide the pedagogy of WE courses. All Alcorn 

constituencies support these benefits, since they have been involved in the conception, 

planning, and implementation of the QEP. That diversity has been deliberate: each 

committee was constituted of faculty and students from numerous departments on 

campus.  All opinions have been respected, and input from contributors has always been 

taken into consideration.  The Alcorn community recognizes that improvement in student 

learning outcomes benefits all departments.   
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Writing Matters Rubric -- Figure Seven 

Student 
Learning 
Outcome 

1 
Well Below 
Proficiency 

2 
Below Proficiency 

3 
Proficient 

4 
Well Above 
Proficiency 

1A. As a result of 
participating in WE 
courses, students 
will  be able to 
produce written texts 
that are logically and  
coherently 
structured 

 

Thesis has no relation 
to the writing task or 
the written work does 
not cover the assigned 
topic 
 
Uneven  or ineffective 
overall organization 
 
 

Thesis or purpose is 
somewhat vague or 
only loosely related to 
the writing task 
 
Elementary organization 
present 
 
 

Thesis or purpose is 
fairly clear and match 
the writing task 
 
Structure present, 
according to some 
logical principle of 
organization 

-Thesis or purpose is 
clear to the reader, 
closely matches the 
writing task 
-Structure apparent and 
suited to topic; organized 
consistently, according to 
a logical principle 
appropriate to topic and 
thesis. 

1B. As a result of 
participating in WE 
courses, students 
will be able to 
produce written texts 
whose arguments 
and are warranted 

and persuasive. 
 

-Claims are limited, 
unclear, trite, or 
absent, and lack focus 
and specificity 
-Expressions rely 
predominantly on 
sweeping 
generalizations, 
narration, description, 
or summary 
-Offers simplistic, 
underdeveloped ideas 
and faulty assumptions 

-Claims raise some 
debate, but are vague 
or pedestrian and lack 
focus or specificity 
-Expressions are 
relevant but not always 
logical. Details are too 
general, irrelevant to the 
thesis or inappropriately 
repetitive 
-Ideas are developed 
incompletely and 
assumptions are 
simplistic 

-Claims are clear and 
debatable, but may 
have shifting focus or 
specificity 
-Offers solid but less 
original reasoning 
-Assumptions are not 
always recognized or 
made explicit. Ideas 
developed but omit 
details 
 

-Claims are compelling, 
genuinely debatable, 
focused, specific, and 
arguable  
-Substantial, logical, and 
concrete development of 
ideas. Assumptions are 
made explicit. Ample, 
relevant 
-Details are germane and 
convincingly interpreted 

1C. As a result of 
participating in WE 
courses, students 
will be able to 
produce written texts 
supported by 
evidence from 
reliable sources. 

Assertions not 
supported by details 
 
Weak or irrelevant 
evidence.  Unreliable 
or inadequate sources 

Assertions inadequately 
supported. 
 
Uses multiple sources, 
which may be unreliable 
and are used 
uncritically. 

Contains some 
appropriate details, 
some relevant, 
concrete evidence 
 
Uses multiple sources 
which are not always 
assessed critically 

Concrete evidence and 
support for every 
debatable assertion  
 
Uses multiple, reliable 
sources which are 
assessed critically 

2. Use of a recursive 
process: plans, 
generates, revises,  
and edits drafts 

Writer has no planning 
and no drafts and no 
evidence of work with 
peers, the Writing 
Center or instructor 

Writer has no drafts; 
however, there is 
evidence of some 
planning and some 
work writing advisors 

Writer shows planning 
and one draft and 
limited evidence of 
work with writing 
advisors 

Writer has included a 
copy of planning, and of 
the first, second, and final 
drafts, and evidence of 
work with writing advisors 

3. Awareness of 
genre, audience, 
and discipline 

Little or no attempt to 
consider audience in 
its choice of thesis, 
structure or evidence.  
Little awareness of 
disciplinary context 
and genre 

Thesis, structure or 
evidence is not suited to 
the paper’s audience.  
-Inadequate awareness 
of disciplinary context 
and genre 

Thesis, structure and 
evidence chosen with 
some attention to the 
paper’s audience.  
-Awareness of 
disciplinary context 
and genre 

Clearly addresses thesis, 
structure, and evidence to 
paper’s intended 
audience.  
-Exploits disciplinary 
context and genre 

4. Standard written 
English syntax, 
grammar, and 
mechanics 

-Mechanical & usage 
errors so severe that  
ideas are obscured. 
Poor control of 
Standard English 
includes problems with 
word choice and 
sentence structure, 
spelling, punctuation, 
and capitalization 
-Does not follow basic 
formatting rules 
-Does not develop 
cohesive paragraphs 
or connect them with 
clear transitions 
 

-A pattern of repeated 
weaknesses in 
mechanics and usage 
Occasional major or 
frequent minor errors in 
standard written 
English. Intermittent 
control of language, 
including word choice 
and sentence structure 
-Token adherence to 
formatting rules.  
-Develops and 
organizes ideas in 
paragraphs that may 
not be connected with 
transitions 

-Minor mechanical 
and usage errors that 
do not interfere with 
meaning. Effective 
control of language, 
adhering to Standard 
English conventions. 
Relatively free of 
errors in word choice 
and syntax  
-Follows formatting 
rules 
-Develops unified and 
coherent paragraphs 
with generally 
adequate transitions 

-Essentially error free.  
Superior facility with 
Standard English 
conventions. Outstanding 
control of language, 
including superior control 
of word choice and 
sentence structure   
-Follows all formatting 
rules; attractive, well-
designed document 
-Develops paragraphs 
cogently, organizes them 
logically, connects them 
with effective transitions 
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IV. -- LITERATURE REVIEW   

 Current writing pedagogy theory encourages the exploration of local writing 

values, and Alcorn has developed a plan for improving writing within the context of its 

mission, its students' needs, and its resources. Specifically, much work has been done 

to create a dialogue between the QEP team, students, staff, and faculty to determine 

exactly which features of student writing need improvement. In the QEP draft proposal of 

September 9, 2009, Dr. Cynthia Scurria summarized the feedback received from 

students and faculty, in response to an extensive survey about the status of student 

writing, this way: ―The comments made by students indicate that they know what they 

need to do to improve their writing. Collectively, they acknowledge that they need to 

work through several drafts, spend more time on their writing assessments, and do more 

writing.‖ 

 When preparing Alcorn's QEP, we encountered an interesting correspondence 

between what students said they needed to improve their writing, and what the literature 

identified as "best practices" among writing pedagogies. We found that both approaches 

moved towards the same center. Students "asked for more practice in writing; others 

wanted more one-on-one writing instruction.‖  We identified "writing as a process" and its 

complementary theory "writing to learn" as writing theories suited to our needs and 

identified in the literature as best practices Further, faculty felt strongly that critical 

thinking was an essential skill and that students should be able to demonstrate their 

ability to think critically through their writing. Thinking critically is a necessary part of 

writing in a process, where students are asked to analyze their own writing practices and 

test their assumptions and conclusions. Thinking critically is a necessary part of writing 

in a process. These principles about the teaching of writing are mentioned throughout 

Alcorn's QEP. Among these guiding theories are writing as a process, writing in the 

disciplines, writing to learn, and writing to models. 

 Some of these related writing theories emerged from the whole language 

movement of the 1970s, which was itself a ground-roots movement among public school 

teachers who were responding to the national scandal about "Why Johnny Can't Read," 

Rudolf Flesch's book recommending phonics to solve literacy problems. Whole language 

offered a different approach to teaching literacy that emphasized the social and 

psychological aspects of language, which were being explored in those decades in 

linguistic research.  It proposed that literacy is not—as the then-dominant theory of 

phonics proposed—simply a matter of a set of skills which students could be trained to 

acquire. Rather, literacy required the involvement of the whole student by recognizing 

her psychological complexity and the social context in which writing and reading were 

done.  
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Writing as a Process 

 

 Among the theories to emerge from the whole language approach was to see 

writing as a process. This theory was based in an understanding of how good writing 

was actually done, and how students responded best to writing assignments. It was 

offered as a contrast to ―writing as product,‖ the dominant previous approach to writing, 

which usually took a simple form: teacher assigns writing, student writes and submits 

result, teacher "corrects" and grades writing. The deficiencies of this model are obvious:  

there is little interaction between the student and teacher other than the final grade.  The 

student writes in an assessment and feedback vacuum, with the only context provided 

being that in the assignment.  Writing as process proposed a different strategy: writing 

that takes place over a period of weeks, in stages that include planning, researching, 

drafting, feedback, revising, editing, and publishing.  It is during the weeks of that 

process that multiple opportunities occur for the teacher to incorporate learning about 

course content. Further, students interact with one another and with the teacher at a 

number of points, and might even receive provisional or incremental grades, before a 

final writing product is submitted. 

 The process method of writing incorporates an earlier direction for Alcorn’s QEP:  

critical thinking.  College education involves higher-order skills such as critical thinking, 

which requires students to take control of their own learning process.  All process writing 

is recursive, self-reflective, and self-critical. Process writing requires the writer to review 

work through writing stages and drafts and partly in response to outside critiques. This 

process then necessarily involves critical thinking as an essential element.  Students 

learn how to learn, how to incorporate new knowledge into their worldview, and how to 

apply that knowledge in other contexts.  This approach to student learning is ideally 

suited to upper division course work, in which students are expected to think and learn 

for themselves. Process writing, since it requires the writer to solicit and respond to 

outside critique, supports such higher-order thinking. Students must conceive of each 

new knowledge quantum as part of a disciplinary context; they must figure out how it fits 

into their own writing efforts and into the body of knowledge of their major discipline. 

 Janet Emig's theories engendered the process-over-product movement with the 

publication of her landmark work, The Composing Processes of Twelfth Graders in 1971 

and ―Writing as a Mode of Learning‖ in 1977, which also served as the seminal 

document for the writing to learn movement.  Her key observations: 

 

1. Writing involves a variety of recursively operating subprocesses (e.g., planning, 

monitoring, drafting, revising, editing) rather than a linear sequence. 

2. Writers differ in their uses of the processes. 

3. The processes vary depending on the nature of the writing task. 

 

Writing instruction moved from focusing on the mechanics and conventions of writing to 

an holistic view of writing as a recursive process.  Research showed an important 

correlation between students who wrote within a process and their levels of writing  
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proficiency.  Planning and pre-writing assignments and teaching content through writing-

process coursework helps students improve significantly. Emig's foundational work 

evolved into a larger body of scholarship that touted the pedagogical benefits of process-

based writing (e.g., Mills, 1953; Murray, 1972; Tompkins, 1990; Murray, 1991; 

Goldstein/NAEP, 1996).  

 According to Janet Myers’ summary of the theory, ―One of the most valuable 

perspectives to come out of this work and be incorporated into classroom teaching is 

that of the recursive nature of writing. Students are introduced to invention techniques to 

help them discover and engage a topic. Rather than being expected to turn in a finished 

product right away, students are asked for multiple drafts of a work and taught that 

rewriting and revision are integral to writing, and that editing is an ongoing, multi-level 

process, not merely a hasty check for correct grammar‖ (2007). 

 Process writing can have as many as twelve stages or steps:  reading; 

discussion; planning; prewriting; researching; drafting; redrafting; revising; peer review; 

instructor feedback; further revision; editing; proofreading; publishing. Multiple 

techniques are available to writing teachers at each stage:   

 

 prewriting:  free writing; idea mapping; brainstorming; outlining; researching; 

Internet surfing; notetaking; planning; 

 drafting:  recursive writing; repeated drafting; drafts of greater length; drafting to 

instruction; summarizing; preparing research abstracts; incorporating sources;  

 responding: reading aloud; peer reviewing; group reviewing; conferencing;  

 redrafting:  reworking texts in response to reviews, comments and conferences; 

global versus sentence revising; outlining; expanding; reconsidering central 

ideas;  

 editing and proofreading: correcting; syntax analysis; formatting; spelling and 

grammar checking;  

 publishing: reading aloud; posting online; making public. 

 

 Research conducted by the National Assessment of Educational Progress 

(NAEP) in 1996 (based on student writing from 1992) shows that writing proficiency and 

the writing process are directly proportional. For example, 63% of students who always 

planned their writing in a process scored 23 points higher (in the NAEP Proficiency scale 

of 300) than those who did not; students who planned their purpose and audience 

scored 15 points higher; and those who wrote more than one draft scored 21 points 

higher than those who did not.  That is, the more process is part of writing instruction, 

the higher student writing scores (Goldstein, et al). The NAEP study identified three key 

concepts which improved writing proficiency:   

 that writing occur in a knowledge context, built up by students through reading, 

discussion, research, and classroom exchanges;  

 that a variety of learning techniques and process practices be used;  

 that planning should play a major role in all processes (some theorists suggest it 

should be 35%, others up to 85%, of the writing process).  
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A further study, involving 25 schools over four states and thousands of students, 

supports the idea that the process method improves student writing (J. Langer, 2001). 

According to a recent overview of the history and practice of this theory, process writing 

is the best method now available to teach writing (Unger and Fleischman, 2004).  

 Specific practices support the planning stage of the writing process: 

 inquiry: make topic a problem to solve; pose questions; test answers;  

 strategy: divide topics into two sides for debate; have students invent ways of 

planning on their own (Graham and Harris, 2007) . 

The authors suggest that business leaders spend two thirds of writing time planning, 

while students characteristically spend one third. Among the approaches which work 

best for process writing teachers:   

 Empower and value planning in the classroom.  

 Give students the ability to choose a topic of great interest to them.  

 Create an engaging writing environment, where students are allowed to 

experiment. 

 Our definition of process writing is derived not only from the field of composition, 

but also in specific response to the needs of Alcorn’s student writers.  Theorists of the 

study of writing suggest that process writing acknowledges the different cognitive stages 

writers engage in while composing (e.g.,  brainstorming/invention, rethinking for multiple 

drafts, receiving input from readers, editing choices) and provides opportunities to attend 

separately to these tasks (e.g., Labov, 1970; Emig, 1971; Flower and Hayes, 1981) . 

Alcorn’s QEP will provide process stages for student writers and define process writing 

both in the context of writing theory, as detailed above, and also in response to the 

needs students identified:  increasing student drafting opportunities within writing 

assignments, increasing opportunities for writers to extend the amount of time they 

spend on writing, and presenting students with more writing opportunities.  

 

Writing to Learn 

 

 Another theory, writing to learn, emerged from this same background. It takes as 

its motto E.M. Forster's famous dictum, ―How can I know what I think until I see what I 

say?‖  James Britton (in Britain) and Janet Emig are primarily responsible for turning this 

observation into a pedagogical approach.  Important to the writing to learn movement is 

expressive writing, a kind of writing in which students explore and reflect upon assigned 

topics recursively, and which advocates argued could play a vital role for students in 

learning both course content (the course knowledge) and the skills (such as writing) they 

enacted while studying and responding to that content. Writing to learn tenets include: 

 

1. Writing activities promote learning better (by a factor of two or three) than 

activities only involving studying or reading. 

2. Different kinds of writing activities lead students to focus on different kinds of 

information. 
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3. In contrast to short-answer responses, which turn information into discrete 

small pieces, analytical writing promotes more complex and thoughtful inquiry 

(Langer & Applebee, 1987). 

 

Writing to learn creates a dialogue between the student and monolithic texts that are 

often presented as given truth, so that students can then engage with texts. It recognizes 

that writing is not an end in itself, but also can be a vital tool in a learning process.  A 

distinction is made between writing in order to show what you already know, and writing 

which is used to learn something new (Gere, 1985).  Studies have shown that among a 

number of types of student learning, including notetaking, test taking, and other 

classroom activities, asking students to write analytical essays about course content 

improved their understanding and knowledge retention. That is, asking students to 

analyze what they have studied retrospectively and to formulate their analysis into well-

written expository essays produces not only better writing but also stronger retention and 

greater understanding of the subject matter.  In a survey of writing to learn research, 

Leonard Rivard found that 80 to 90% of science students benefited from writing to learn 

teaching techniques: ―Writing can enhance science learning when teachers tailor tasks 

to attain meaningful curricular goals‖ (1994).  Further, 75% of studies, surveyed as part 

of an extensive meta-analysis of 48 different studies of the effectiveness of writing to 

learn, concluded that writing to learn techniques improved student understanding of 

course content. Improvements in content mastery were dependent in part on an 

important factor:  students who had understood the meta-context into which content fit 

showed marked improvements in writing to learn effects than those assigned to learn 

knowledge without context.  According to Banger-Drowns et al. (2004), ―Writing 

interventions in which students were asked to reflect on their current understandings, 

confusions, and learning processes typically yielded more positive results.‖   

Some best practices for writing to learn classrooms have been identified as follows:  

 Admit/exit slips. Students must ―earn‖ their place in that day’s class by coming 

prepared:  they fill out brief questionnaires on entering and exiting class about 

assigned reading experiences. These can be used to engender discussion, 

encourage assignment completion, and encapsulate the day’s class lessons.  

 Looping (a variety of freewriting).  Students freewrite on a topic, then summarize 

their writing in one sentence. That sentence is used by another student for a 

second freewriting exercise, and so on. The first student benefits from a network 

of ideas and perspectives related to their original topic. 

 KWL, or What I Know, What I Want to Know, and What I Learned.  Students 

summarize what they already know about the topic, what they hope to find out, 

and what they’ve learned in class. They then circulate around the class looking 

for related topics and ideas, or potential groupmates with similar interests 

(Andrews, 1997). 

 Content Summaries or Analyses. As a writing assignment, students are asked 

to summarize a section of a textbook, or redefine terms or concepts, or analyze a 

lecture. These should be short assignments. 
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  Writing to learn exploits the relationship between the process of writing and its 

product:  the process can involve learning activities such as research, class discussion, 

group work, peer reviewing, instructor lectures, and textbook assignments, all of these 

centered on the course topic. From these activities the student produces papers and 

drafts of papers in which they analyze what they've studied and go on to propose new 

ideas. This last component then also involves critical thinking as a method of reflecting 

on what they've learned. The resulting analytical essay becomes a summary of their 

knowledge and also a response to that knowledge.  

 

Writing to Models 

  

 Finally, a tradition has been established at Alcorn of the successful application of 

the "writing to models" approach. In this approach, students are presented with ideal 

examples of the kind of document they are being asked to produce. They then work--

over a period of time, with instructor guidance, and through stages of development—to 

produce their own version of that kind of document.  

 According to Aristotle (in Nicomachean Ethics), all learning is generic in nature. 

That is, in order to learn something new, we must fit it into existing categories.  We learn, 

then, by comparing new information quanta with models and categories we already 

have.  Learning becomes in part an exercise in classification. For example, no one sits 

down just to ―write‖; rather, we start writing some particular kind of text: email, memo, 

essay. We tailor our content to fit that writing mode or genre. The need by students to 

see an ideal, complete version of what they are being asked to write is an overlooked 

but necessary component in the pedagogy of writing. Sometimes it seems that writing 

teachers, in order to preserve the organic purity of the process theory, withhold vital 

information from students. That is, in their zeal to make sure that students write 

according to an organic paradigm (inventing their own topics and structures along the 

way), instructors sometimes neglect the importance of a student being able simply to 

know what is expected of them. Ultimately, instructors grade writing according to certain 

criteria of accomplishment; teachers should share those criteria, that ideal example, at 

the outset. 

 Writing to models addresses this need. It proposes that students have ideal 

versions of the kind of writing they are expected to perform. The features and parts of 

these ideal examples should be explained. Students can then proceed through an 

organic process, but now with a goal. The process allows them to make the writing their 

own; the model reassures them that their version satisfies the instructor’s or discipline’s 

formal expectations. 

 This is especially true in upper level courses, where there are very specific 

formats that have to be followed by writers. Most technical writing manuals provide 

models for writing assignments such as instructions, procedures, process analysis, 

business letters in the direct pattern, business letters in the indirect pattern, 

memorandums to employees and memorandums to superiors.  
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The basic philosophy for such an approach is described by Diana Reep in her 

textbook, Technical Writing: Principles, Strategies and Readings:   

 

This edition includes models in every chapter, representing a variety of technical 

documents and suggested outlines for specific types of documents. Several 

models feature successive drafts of a document to show the changes a writer 

may make during the writing and design process. The end-of-chapter models 

feature commentary that explains the purpose of the document and the rhetorical 

strategies used by the writer. Discussion questions at each chapter’s end ask 

students to analyze document features and discuss possible changes for 

effectiveness. Writing exercises appear with many models. Since no writing is 

ever "perfect," these models provide the basis for discussion of possible style, 

format, and design strategies (2009, xxvii). 

 

  This explanation is a good summary of the principles of writing to models in that 

a given model is an effective starting point to guide the student in his or her own 

exploration of a set organizational pattern.  Here is a short list of popular technical 

writing textbooks that use models in a similar way: 

 

 Houp, Kenneth. Reporting Technical Communication. 

 Ingre, David. Survivor's Guide to Technical Writing.  

 Markel, Mike, Technical Communication. 

 McMurray, David A. Power Tools for Technical Communication.  

 Pfeiffer, William Sanborn. Technical Writing: A Practical Approach.  

 

Writing across the Curriculum 

 

Another related instructional movement in the 1980s coincided with process 

writing: ―writing across the curriculum‖ was a response by college English Departments 

to critics who charged that it taught writing detached from a student's academic life. 

English courses required students to write, but there was no subject matter identified for 

many English courses other than literature, so that writing existed in a curricular vacuum.  

English Departments responded by proposing writing programs that invited students to 

write about the topics they were studying in other courses.  Students could then write 

about their discipline as a topic, in a style and context which supported their major 

academic endeavors. This was an English Department-centered approach, which 

assumed that writing was centered in English courses from which it could branch out into 

other disciplines. 

 ―Writing in the disciplines‖ is an offshoot theory, which addresses this last 

orientation. It moves the actual writing activity, course, and instruction out into non-

English classrooms. Writing is then assigned and taught by non-English faculty, in the 

subject matter of that discipline.  Science teachers teach students to write science 

papers, business faculty teach business writing, and so forth. While this approach  
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honors the pervasiveness of writing in all disciplines, it also underutilizes a major 

teaching resource—English faculty members trained to teach writing.  This QEP 

attempts to bring these elements together. This paradigm has been used successfully at 

ASU in 2005 through 2009 when the Historically Black Colleges and Universities 

Undergraduate Program (HBCU UP) program was established by the National Science 

Foundation (NSF).  This program provided intensive instruction in reading and writing in 

the sciences as well as math, science and biology to gifted undergraduates majoring in 

the sciences at ASU. During one unit, the chemistry and English teachers collaborated 

on the creation of a model for a laboratory report. The model was circulated to the 

students, and drafts were written following the model. The teachers then reviewed each 

student’s work with him or her in a one-on-one conference, after which the student 

revised the report. The process resulted in an excellent work product from the student 

and also enhanced the student’s learning experience about the lab experiment itself.  

 

Convergences 

 

While it might seem that writing as a process and writing to models (which aims 

at a product) are at two poles of writing theory, they can be complementary. Process 

writing teachers devoted to the purity of their process, which they see as an organic 

process in which students create their own models, can sometimes seem disingenuous 

to students who just want to know ―what do you want.‖ After all, once a product is 

submitted, teachers necessarily draw on the models in their minds as criteria for grading. 

Why withhold this vital information from students? On the other hand, writing to models 

can be distorted to a ―just do this‖ instruction.  Such models should be presented as 

ideal forms, and students encouraged and required to arrive at their own version of that 

form, through a process.  

 While this roster of theories might seem complex, they are intended to work in 

specific ways throughout Alcorn's QEP. First, the idea of writing across the curriculum—

of getting writing instruction out of the laboratory of English courses and into the 

students' major courses—informs Alcorn's decision to move writing, in the third and 

fourth years, into revamped courses in the major disciplines. Second, writing as a 

process has been adopted as the predominant best practice in the teaching of writing 

across the United States.  Some form of process writing will guide the teaching and 

administering of writing work in all writing enhanced courses at Alcorn. It is the dominant 

theory in Alcorn's freshman English courses, and students are trained in those courses 

to write over time, in response to the comments of others, revising their work through 

stages.   

 

 These are the theories which support this QEP in each of the five years over its 

course, in the context of writing across the curriculum and writing in the disciplines: 
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 Year  Course     Theory 

 

Continuing English Department 111/112  process writing 

(pre-QEP) 

 

QEP: 

Year 1  English Department 213  process writing 

writing to learn 

 

Year 2  Upper division courses  process writing 

(forward)      writing to learn  

writing to models  

     

These pedagogies provide a theoretical framework for WE instructors in the 

classroom. They should inform though not dominate course design. They are intended to 

help instructors understand where the ideas come from which underlie the QEP, to 

implement the QEP’s goals, and to manage new instructional tasks without 

overburdening their students or themselves. 
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V. – IMPLEMENTATION 

 
 Alcorn’s QEP will become effective in the lives of students through several 

mechanisms. First, students will be taught according to the two base pedagogies of 

process writing in their freshman year and writing to learn sophomore year. They will be 

taught how to write in stages, what those stages might be, how to assess their own and 

others' work in that process, and how to learn through writing. The writing enhanced 

experience has already been incorporated into freshmen level composition courses; 

however, students often apply these lessons only to English composition courses, and 

don’t carry them over to later classes.  

 The formal QEP project will begin in the fall of 2011 at the sophomore level with 

English 213, Studies in Literature, which will be modified by faculty of the Department of 

English and Foreign Languages to meet WE course standards. During the fall semester 

of 2010 the Core Curriculum Committee met and recommended that English 213 be a 

required course of Alcorn’s core curriculum. English 213 is a literature course with much 

of the course content and purpose left to instructor discretion. It will be redesigned so 

that it fulfills its role as a transitional course. At this sophomore level, students have just 

completed two semesters of practicing a variety of college level writing and of learning 

the methods of process writing in freshman English. In their junior and senior years, 

students will write within their major courses, according to the disciplinary discursive 

requirements of that major. What English 213 must do is not only continue the process 

writing paradigm, but also prepare students to integrate their writing with the content-

heavy work they will encounter intensively in their major upper division courses.  This is 

where the "writing to learn" methodology becomes useful. Students in English 213 

should be taught the course content through a series of steps:  reading, responding to 

reading, summarizing readings, integrating readings with lecture or classroom 

information, analyzing course subject matter, responding to that content, and then taking 

those skills, lessons, and information in an unfamiliar direction, by applying them to other 

texts and contexts. This methodology then teaches students the content specific to 

English 213 (literary texts, terms, and methods of analysis), while at the same time 

teaching them skills they will need when they enter upper division WE courses. Since 

213 instructors choose their own reading texts, there will be variety from section to 

section of 213, but the methods of applying process writing and writing to learn to course 

content will remain constant through all WE courses. In later, upper-division courses, 

instructors in other disciplines should find students prepared to write, to write in a 

process, and to learn course content through writing. 

Then, students in all departments will be required to take at least two writing 

enhanced courses in their major. Beginning in year two, three departments each year 

will each select two already-required 3-hour courses—one at the junior level and one at 

the senior level—as WE courses.  The QEP Director, in conjunction with Department 

chairs and faculty, will facilitate this process. Faculty teaching WE courses will attend 

workshops in the teaching of writing using the following techniques: process writing,  
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writing to learn, and writing to models. The workshops will include assessment and 

evaluation of writing as well as teaching techniques. The selected courses will then be 

modified to meet WE course standards. In the next phase of Alcorn's QEP, writing 

moves beyond the English Department into other departments, according to the theories 

of writing across the curriculum and writing in the disciplines. Two theories provide 

opportunities to integrate writing into such courses:  writing to learn, in which writing 

exercises and assignments are used to inculcate in students the course content; and 

writing to models, in which students write to satisfy paradigms of writing forms specific to 

a discipline. These two theories are intended to guide WE instructors in their 

administration of writing as a vital part of the student experience.  They are offered as 

much to help the instructor facilitate writing work in their classrooms as to satisfy the 

needs of students to produce more and better writing.   

One difficulty which presented itself among the disciplines was departments 

which offer more than one major; some offer up to five.  Where possible, departments 

will identify common courses which all majors take, in order to minimize the necessity of 

departments having more than two WE courses. How, then can they offer only two 

writing enhanced courses, when majors may not all take the same upper level courses.  

Each department will construct a solution to this problem which suits its needs, in 

consultation with the QEP Director. Discussions among departmental faculty have 

already begun and will continue until their inclusion into the QEP. The overall goal will be 

to include as many students as possible within the time frame of the project. 

 Writing will permeate the student experience through these writing enhanced 

courses, which are designed to include writing as an important part of coursework. 

Students will be required to practice and become proficient in expository writing over 

their college career.  This writing will be regularly and consistently assessed through 

assessment teams and rubrics, at the beginning and end of each class. The student 

learning outcomes and the Writing Matters Rubric which inscribe them are the criteria on 

which student writing will be evaluated and assessed. These evaluations will guide 

future decisions on QEP modifications. 

 English 111 and 112 hold a special place in the overall plan of Alcorn’s QEP.  

They are not a formal part of the QEP program, though they already meet all ―writing 

enhanced‖ criteria. These courses are the base of Alcorn’s writing efforts and are 

currently assessed through the Institutional Effectiveness program. Formally, this QEP 

begins at the sophomore level and builds on the work already being done in these 

freshmen courses. However, each summer the QEP assessment team will evaluate two 

or three sections of each course, as a way to provide assessment baseline data based 

on the Writing Matters Rubric. Further, students in these two courses will submit work 

through an electronic portfolio system. EN 111 and 112 are not, however, part of the 

overall QEP assessment, nor are they administered under this program.  

A QEP director versed in rhetoric and composition will be hired to administer the 

program, aided by an assistant director, and will report directly to the Vice President of 

Academic Affairs concerning the Writing Matters project and will have responsibility and 

authority for administering the program across campus. Both positions will be tenure  
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track faculty positions within the Department of English and Foreign Languages 

concerning teaching responsibilities within that department. The school year 2010-2011 

is the search year for the QEP Director, with a projected hire date in spring 2011, with 

that position to start in summer or fall of 2011. A QEP Oversight Committee will be 

formed, composed of a cross-section of Alcorn faculty and administration, to advise the 

Vice President for Academic Affairs and the QEP Director in the administration of the 

QEP throughout its tenure. An Assessment Team including the Director of Institutional 

Assessment and composed of English faculty and prospective WE instructors will be 

formed and trained. 

 

Writing Enhanced Course Standards 

 

Writing Enhanced (WE) courses will be developed to meet the following standards: 

  

 writing becomes a vital instructional tool for the teacher as well as a learning 

experience for students 

 students produce at least ten pages (2500 words) of expository writing 

 half that writing must be as part of a process 

 other forms of writing count also: pre-exam, text or lecture summaries or 

analysis, research notes, in-class exercises, journals 

 a significant portion of the course grade (35%) must be based on writing 

assignments 

 WE courses will require and retain a portfolio of student writing demonstrating 

student participation in process writing which will be available to the Assessment 

team 

 enrollment in sections of WE courses limited to 20 

 WE courses are required for degree 

 Syllabus identifies course as writing enhanced, and includes the Writing Matters 

Rubric of evaluative criteria 

 

Writing Enhanced Course Inclusion Process 

 

Alcorn’s QEP will eventually include all undergraduate students on campus, 

since all undergraduate students will be required to enroll in English 213. The 300 and 

400 level courses will affect those students pursuing a bachelor’s degree. Currently, 

thirteen departments and the School of Business offer the bachelor’s degree. The QEP 

will include a minimum of three new departments each year. Most departments have 

more than one major. The QEP Director will meet with departmental faculty to decide 

which courses will work best as WE courses, which are required for the degree, and 

which will affect the maximum number of students. Departments which find they cannot 

―combine‖ WE courses to apply to more than one major will work out with the QEP 

Director a method for inclusion, such as curricular changes or an extended schedule, so  
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that all students in their department will eventually be part of a WE course at the 300 and 

400 level. Further, when more than one department within a school shares courses with 

another, those departments may designate common WE courses, so that WE courses 

might serve both departments. Another factor in designating and designing WE courses 

is class size. Department Chairs and School Deans will need to consider the 20 student 

―cap‖, and designate courses for which multiple sections are available when the number 

of students affected exceeds 20 per section. This plan then proposes that, between 

2012 and 2016, a minimum of twelve departments will be included. The goal is that the 

majority of students pursuing a bachelor’s degree will eventually be included in writing 

enhanced courses beyond the sophomore level. If the project proves successful the 

University will continue inclusion of WE courses so that eventually all students pursuing 

a bachelor’s degree will encounter WE courses beyond the sophomore level. 

 Once courses are nominated, redesigned, and included in the QEP, resources 

will be available to train and guide WE instructors. Among those will be workshops in 

which prospective WE instructors are taught how to administer writing in their 

classrooms. An important distinction here should be made between being a teacher of 

writing, and administering writing as a teaching tool. The teaching of writing is a 

profession which requires training and experience. However, all teachers, especially at 

the college level, are themselves writers. They know what constitutes good and bad 

writing in their disciplines. The training workshops will concentrate on suggesting kinds 

of writing which may be incorporated into such classrooms; how to design, assign, 

administer, and assess writing; and how to use writing as an instructional tool to further 

the goals of a course.  Teachers new to writing instruction will administer the writing 

component of their courses to students who have already been "taught" the process 

method and writing to learn techniques of writing, with support from available resources. 

Other resources will include tutorial assistance from the Writing Center; software to help 

with the work of editing, and hands-on consultation, on an ongoing basis, with the QEP 

Director. The QEP Director will help choose and revamp WE courses, but will also 

provide in-classroom instructional assistance to WE instructors as needed.  

 Departments have much leeway in choosing which courses will be WE 

candidates. It is assumed, however, that at the senior level WE courses will be part of a 

capstone writing project as part of graduation requirements. It should be noted that one 

of the goals of Alcorn’s strategic plan is that all students will write a senior thesis prior to 

graduation. 
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Projected Student Populations in WE Courses -- Table Three 

 

Student level 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 

Freshmen 111 700 728 757 787 819 

Freshmen 112 600 624 649 675 702 

Sophomore 213 525 546 568 591 614 

Junior courses x 75 155 215 275 

Senior courses x x 75 215 215 

Totals 1825 1973 2204 2483 2625 

These numbers are based on statistical projections by the Registrar and the Office of Statistical Research. 
The numbers match projected enrollment increases each year.  
 

 Part of the process of course nomination and redesign will be the gathering of 

baseline assessment data by the department. Student writing will be evaluated at the 

beginning of the class, and that baseline data will be used later as part of the evaluation 

of QEP effectiveness. WE instructors will prepare reports which detail pre-QEP data 

collection; which measure and judge the level of writing skill by students in that course; 

which describe how student writing was assigned, administered, and assessed; which 

analyze what outcomes were expected of students; and which characterize how student 

writing changed during the span of the course.  

 The QEP Director will work to accomplish the goals of Alcorn's QEP, which are 

all organized around one central principle:  to successfully impact the learning 

experience, level of education, and writing ability of students. Assessment practices will 

be designed to measure each student learning outcome. Each student outcome must be 

evaluated at two vital checkpoints: at the class’s beginning and end. Some of these 

student learning outcomes are quantifiable: how much writing a course contains; how 

much of that is process writing; descriptions and quantity of instructor interaction and 

peer review; levels of error in writing; mechanics. Others are more subjective: the 

commitment to the writing process; the inclusion of recursive elements; successful 

support for ideas and arguments; the sophistication of rhetorical awareness.  These 

outcomes will be evaluated through the Writing Matters Rubric, composed by QEP 

personnel, which will be part of the package given to WE instructors. We expect rubrics 

to take two forms:  a universal rubric of levels of writing, in which the above qualities are 

described and judged; and, as an option, course and discipline-specific rubrics, 

constructed as part of the WE course inclusion process, which are customized to the 

writing needs of that discipline.  

 Evaluation of the QEP will specifically center on the degree to which the goal-- 

improving writing proficiency in ASU students--was met and whether the student learning 

outcomes were disseminated. The primary student learning outcome for the QEP is that 

students at ASU will demonstrate an increase in writing proficiency as measured both by 

the Collegiate Assessment of Academic Proficiency (CAAP) writing level exam and by 

writing assessment rubrics administered internally.   
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Actions to be Taken -- Table Four 

 

Pilot Program, English 213 
 
QEP Director Starts 
 
Organize QEP Oversight Committee 
 
QEP Begins 
Training workshop for English Dept. WE 213 instructors 
English Dept. course EN 213 included into QEP 
Director nominates new Departments for fall 2012 
 
Data Collection 
Identify on-line student portfolios at semester end, to be assessed 
Collect WE instructor reports 
(and so on, each semester, for each course and section) 
 
QEP Departments named.  
Director meets with Chairs and WE faculty for new departments and 
courses to be included, plans intervention for Fall 
 
Yearly Report 
Director writes first yearly report 
 
 
Assessment Team Training & Calibration Workshop 
Assemble and train Assessment Team, drawing on English faculty 
and prospective WE instructors 
 
Training Workshop 
Training workshop held to train non-English faculty 
(and so on, each fall) 
 
QEP Departments named.  
Director nominates new Departments for fall 2013  
(and so on, each fall) 
 
Include new Departments 
Director meets with Chairs and WE faculty for new courses, plans 
intervention 
(and so on, each spring) 
 
(Inclusion, data collection, assessment workshops, and training 
workshops continue each year according to the above schedule.) 
 
 

2010-2011 
 
Summer 2011 
 
 
 
Summer & Fall 
2011 
 
 
 
 
 
 
 
 
Spring 2012 
 
 
 
Spring & Summer 
2012 
 
 
 
 
 
 
Spring and 
Summer 2012 
 
 
Fall 2012 
 
 
 
Spring 2013 
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QEP Pilot Program 

 

 A pilot program began in fall 2010 as preparation for Alcorn’s QEP, which begins in 

the fall of 2011 with English 213. During this school year, the English Department designated 

four sections of English 213 as pilot WE courses. These courses were revamped to meet all 

WE standards, insofar as was practicable, and rehearsed the theories and practices 

described in this document. These courses were experimental in nature; the instructor tested 

a variety of practices and assignments which enacted the ―writing to learn‖ theory.  Then, this 

experience was communicated to English Department faculty so they could choose the best 

method of implementing these changes in English 213. These pre-QEP 213 courses enabled 

the Department to find what works best in Alcorn classes, before they were instituted formally 

in all 213 classes in the fall of 2011. Further, they also tested general WE standards, so that 

changes needed were apparent before the QEP’s inception. The course was used to test the 

application and usefulness of the proposed Writing Matters Rubric and to help facilitate the 

setting of a student proficiency baseline.   

This assessment of the Pilot is not rigidly defined. The intention is to characterize the 

Pilot’s practices and to propose changes for the spring 2011 classes.  These practices were 

intended to be experimental, to try out various instructional methods and classroom activities.  

Then, instructors of English 213 in fall 2011 may use this assessment as background for 

making decisions about their practices. 

 

Assessment – English 213 

Part 1 -  Fall 2010 

Objectives  The objectives of these pilot sections of English 213 were first to introduce 

certain theories and practices related to or named in the QEP to an actual course, in 

particular the ―writing to learn‖ theory. The intention was to try out which kinds of writing to 

learn practices worked in the classroom. A second objective was to experiment with 

practices which might be useful in QEP 213 classrooms.  A third objective was to increase 

the quantity of writing and give students opportunities to interrelate a variety of kinds of 

writing.  A fourth objective was to relate their writing and rewriting to class requirements and 

performance. 

 

Classroom Activities   Students were asked to write every day in class. These in-class 

writing assignments were usually short and meant to spark discussion by encouraging 

students to think about what they had read. They further served the purpose of confirming 

that students had read the day’s assignment. These exercises were then used, late in the 

week, as a resource of ideas for writing the one-page formal essay due at the beginning of 

the next week. These weekly assignments were typed and expected to be more formally 

composed, according to standards drawn from the Rubric. Finally, the weekly essays served 

as a source of ideas for students to select their term paper topics. Term papers were longer 

papers; each student planned and wrote one over the second half of the semester.  

38 
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Some of the classroom techniques used required students to compare stories with 

similar situations or themes in writing. The class then discussed the texts. In others, students 

were asked to write down all the important facts they remembered from a story (the ―What I 

know‖ exercise), then to write down what else about the characters they wanted to know. 

Students then exchanged and compared their work. Students also engaged in various forms 

of sharing information: exchanging writing; summarizing essential ideas on paper, then 

circulating physically around class to look for others with similar ideas; and a ―freewriting‖ 

chain (freewriting, then summarizing those ideas, then passing that on to another student, 

who used the summary as a springboard to more freewriting). Most of these exercises 

served their purpose of engendering discussion and new perspectives on that day’s text. 

However, as with all group work or work in which students move around, the resulting 

disorganization was more evident than useful production. Also, some students used the 

freedom of the exercise to socialize. The instructor must constantly circulate during such 

exercises to keep students on task.  Finally, students were sometimes asked to summarize 

text content: the plot of a short story, a character sketch, the paraphrasing of a poem. 

Another form of this activity was asking students to rewrite literary texts in other forms: tell a 

story from a different character’s point of view, re-order the chronology of a plot; or write a 

prose version of a poem. These exercises forced students to engage with the text and to 

express its content in their own words. 

These analyses of the literary texts also led to discussions and writing exercises 

about their contexts: the role of women in two stories; African-American experiences of a 

particular era in a play; how war affects soldiers, etc.  Students were asked on occasion to 

displace a story’s content into a different context, or to move a character from one context to 

another. 

Informal workgroups allowed students to make impromptu presentations to the class. 

Groups were given time to organize their ideas, then to perform a short scene from a play, or 

explain how a character might have acted under different circumstances; students also at 

times read poems in unison, or memorized and recited them. 

 

Assessment practices  One of the difficulties of using the QEP Rubric was that students 

interpreted it as grading standards for the course. While the Rubric was intended as a 

diagnostic tool, students saw it as directly governing the grades they received.  This 

misperception raises the question of whether the Rubric should be given to students, since 

its role is misleading. A supplementary Rubric can be composed, one which comports with 

the grading standards of the instructor, but then students are presented with two rubrics, 

which is also confusing.  A related difficulty is that the QEP Rubric is (intentionally) generic; 

its criteria contain no content-specific standards, nor does it address the subject matter of a 

particular course. It is not possible, from a practical perspective, to use exclusively a rubric 

which does not specify how course content will be judged. For example, in English 213, to 

say that an essay has a clear thesis or logical development of ideas does not address the 

central criterion of judgment for any literary essay: that it first be about the literary text. 

Further, the patterns of development, how ideas are explored, even how the essay is 

structured depend in part on considerations guided by writing about literature, since it  
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involves the analysis of another text. In a different kind of class—say, biology—the subject  

matter must be part of any rubric which students might use to guide their practices. One 

possible solution, in order to negotiate the gap between a generic rubric and course content-

based grading standards, is to present the Writing Matters Rubric as writing guidelines, then 

also give students separately grading standards specific to course content. 

Students were given a writing prompt (see Appendix V) on the first day of class and 

asked to write a one-page essay, to be submitted online. Then, at semester’s end, students 

were asked once again to write a one-page essay in class in response to the same prompt. 

(These were reversed in spring: written in class first, then at semester’s end, over time.) The 

intention was to measure changes in student responses and their understanding of literature 

over the semester, and to be able to compare student writing from beginning to end of 

semester. A few students simply repeated the same essay, which might call for a modified 

prompt at semester’s end; others gave little thought to writing what was clearly an exercise 

on the last day of class; others misdirected the ending essay by evaluating the course. Most 

students, however, attempted to respond conscientiously to the prompts. 

Finally, the instructor of record performed the assessment of this course and student 

writing, which is a conflict of interest. In the spring, student work should be assessed by 

outside readers. 

 

Measurements  The Table Five, below (followed by interpretation on the following page), 

expresses the numeric values for student work, judged according to the Writing Matters 

Rubric (4 point scale).  It presents a numeric evaluation of student essays written in two pilot 

sections of EN 213 in response to the same prompt, at the beginning and end of fall 

semester 2010. Essays were evaluated according to the 4-point scale of the Writing Matters 

Rubric by English Department faculty.  

 

Assessment Scores in English 213 – Table Five 

 

Rubric 
 

Section/Date 

Outcome  
1A       
Structure 

Outcome  
1B 
Persuasive 

Outcome  
1C 
Evidence 

Outcome 
 2 
Process 

Outcome  
3 
 Audience 

Outcome 
4 
Mechanics 

Average 

        

8/31/10 2.3 2.1 2.1 X 2.1 2.4 2.2 

12/2/10 2.5 2.0 2.1 X 2.2 2.4 2.2 

        

Averages 2.4 2.1 2.2 X 2.2 2.3 2.2 

*Since on the extemporaneous essay students had no opportunity for revising, there is no data for recursive 

practices. This table is based on 39 essays from the fall 2010 English 213 pilot program. 

 

Interpretation of measurements   

 

The cumulative scores for all sections showed no appreciable change from beginning 

to end of semester, although improvements were shown in some outcomes. This 

emphasizes the necessity to calibrate assessments, to standardize prompts, and to make  
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learning outcomes part of course content. Increments within any single class or semester 

must of necessity be small, since writing improvement takes place over the long-term.  These  

 

numbers are also averages, which distort improved performance levels by individual students 

or within one course section. On average, many student scores improved from semester’s 

beginning to end, although only slightly in some cases. 

Note that the essay written at semester’s beginning was typed and revised; students 

had several days to submit it. That at the end was written extemporaneously in class.  Oddly, 

one of the areas that showed improvement was in Criterion 4 (mechanics). A ready 

assumption would be that students, given the opportunity to correct errors over several days, 

would do so. However, a review of several student essays reveal that students often write 

correctly in their own hand, then make errors when typing. This bears further investigation, 

but it might have to do with a phobia for ―academic writing,‖ where students allow their 

anxiety about writing ―correctly‖ to undermine their natural thought processes and knowledge 

of mechanics. Some of the variables that affected student performance include whether the 

writing took place in the classroom, and was therefore handwritten, or whether students had 

the opportunity to revise and submit writing later.  

Another is attendance: did students attend regularly? Did they hear instructions and 

understand the assignment? How often did students turn in assignments late?  Had students 

who turned in assignments late received adequate definition of the assignment? 

 One of the outcomes of emphasizing the writing to learn method was that it 

empowered students to take control of their interaction with literary texts. Rather than simply 

reading and praising the literature, students were invited to take texts apart, using some of 

the analytical tools mentioned above. Further, by rewriting the text in various ways, students 

could see how it was originally put together; they also learned about the technical aspects of 

writing literature, such as word choice, character interaction, and methods of writing 

dialogue. 

 

Part 2 – Spring 2011 

 

The general approach to English 213 in the second semester will be the same as in  

the first. However, several classroom practices will be tried, and some of those noted above 

will be repeated.  Among the differences to be introduced in spring: 

 

Software  During the spring semester, Criterion writing software will be used. This software 

gives students an opportunity, while writing, to have their work reviewed by an artificial-

intelligence based assessment program. This program gives students feedback on 

mechanics, stylistic considerations, and an overall evaluation of writing quality. It is intended 

to complement, not replace, instructor feedback, allowing instructors to concentrate on 

higher-order issues. 

Seating  Students will be asked to sit in a circle in each class, to facilitate discussion. This 

also discourages students from using cell phones and other distractions. It encourages them 

to stay on task during discussions and class assignments, including writing. 
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Conferences  While a written record of conference content with all students was kept in fall, 

in the spring those conference records will be cumulative (see Appendix V).  That is, each of 

four conferences will address one Outcome on the Rubric. Each conference will review  

 

progress on the first before moving on. The conference record will be reviewed with students 

to reveal continuing problems and successes.  

Writing  Similar to semester one. However, further opportunities will be developed to link 

writing assignments together and to make each assignment lead to the next, since a chain of 

development of ideas introduces a recursive element. Further, students will be asked to 

revise weekly essays for an improved grade (this was a feature of semester one but was only 

done twice). This will develop the habit in them of constantly revising their work. Students will 

also be required to visit the Writing Center for consultations.  

 

Recommendations  New writing enhanced instructors should produce syllabuses which not 

only inform students that their course will involve more writing, but also detail how that writing 

will serve the purposes of the course. If instructors distribute the Writing Matters Rubric, they 

should inform students that those standards apply only to the quality of their writing, not to 

the course content. Instructors should explain separately course grading standards based on 

content. Instructors will want to schedule time to teach students the basics of Criterion. 

Instructors should carefully consider under what circumstances their writing assignments 

take place: is the assignment suited to in-class writing? Writing prompts for diagnostic 

essays should be carefully written, in order to engender the kind of response from students 

which is useful for assessing writing. Is sufficient time allowed for process writing 

assignments? Are writing to learn tenets being used to teach course content?  In addition to 

writing done in a process, some writing should be extemporaneous-- that is, written in class. 

Short (one page) essays can supplement formal writing. Instructors should also give some 

thought to how the use of eportfolios will affect their submission and grading standards. How 

will students submit in-class writing, or any writing not digitized? One method is to ask 

students to keep a paper portfolio of all their class work and to submit that at semester’s end. 

That way, instructors have all student work available for review and assessment. Instructors 

should consider using group work, which is ideal as a form of prewriting. Once assessment 

and semester-end reporting is finalized (in the instructor workshop), instructors should keep 

careful records of student performance, to be useful in generating reports and statistics. 

 It is possible that a well-designed survey of student demographics would be useful in 

assessing student writing. The questions on such a survey, however, should be relevant to 

writing. For example, questions which ask for previous writing experiences or schooling 

might reveal useful backgrounds. (For supporting documents, see Appendix V.) 
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Technological Enhancements 

 

Instructional Software 

 

 Beginning in fall 2011, Alcorn will adopt Criterion (ETS) instructional software, which 

will supplement classroom instruction in the teaching of writing. Each WE instructor will be 

able to customize this software to suit their needs. Criterion is an innovative program which 

will serve as an editor and proofreader; students will be required to submit and revise their 

papers according to its ―artificial intelligence‖ guided feedback. Criterion identifies errors,  

 

though it does not repair them, and all mechanical and grammar errors; it offers students 

tutorials about their mistakes.  It also offers statistical information (word count, average 

sentence length, numbers for each type of mechanical error) and evaluative information, 

such an analysis of trends in the student’s syntactical habits. Criterion helps students identify 

and correct lower-order errors and poor writing trends. This is an important resource for WE 

instructors, since it will allow them to concentrate on higher-order writing issues.  Then, 

Criterion offers instructors a number of different statistical abstracts, both for the class as a 

whole (―12 students had more than 5 mechanical errors) and for each student (how many of 

each error the student made, and a characterization of their prose style). Criterion is being 

tested in the English 213 pilot in spring, 2011, so that 213 instructors may benefit from that 

knowledge and so they can immediately use Criterion in the fall.  Criterion’s main functions 

and reporting capabilities will also be covered in the fall 2011 training workshop and in 

subsequent yearly workshops.  Criterion will also serve as a repository of student writing, that 

is, an eportfolio of student work, making all student writing readily accessible to the 

Assessment team each summer.  Finally, Criterion conforms to FERPA (Family Educational 

Rights and Privacy Act) regulations. 

 

Student Portfolios 

 

 Beginning in the freshman year, all students will be required to maintain an online 

portfolio of their writing in Criterion.  These portfolios will contain WE class writings and other 

writing. Each WE class will require students to write and post into their portfolios a short 

essay (500 words) written at semester beginning, using the same prompt for all WE classes, 

and another at semester’s end. These two essays will be part of the portfolio of student 

writing and will constitute baseline data. (These essays may be written outside class, due in 

a few days, to save class time.)  Comparison between these two essays will provide the 

basis for evaluation of student progress within a class; comparison of essays from class to 

class or section to section can provide another perspective. These portfolios will be retained 

in the eportfolio database. This archive of student writing would be useful should the need 

arise in future to expand or modify data collection. QEP personnel will have the option of, for 

example, tracking a particular student’s performance from freshman year through upper 

division courses.  Eportfolios will have the added benefit of minimizing paper records, which, 

as the QEP expands, would become prohibitively bulky.   
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Faculty Development    

 

As defined above in Section III, QEP outcomes for faculty are as follows: 

 

1. As a result of participating in writing workshops, faculty will be able to conduct 

courses which include process writing and other writing instruction. 

 

2. As a result of participating in writing workshops, faculty will be able to produce course 

syllabuses that detail the ―writing enhanced‖ elements of the course, especially 

process writing and other writing instruction methods. 

 

3. As a result of participating in writing workshops, faculty will be able to apply a variety 

of assessment applications to student writing. 

 

Instructors on campus who will be teaching QEP WE courses will undergo training in the 

teaching and administering of writing in their courses.  This training will begin with instructors 

of writing in the English Department, who will be reminded of the purpose, requirements, and 

ongoing nature of QEP writing programs and approaches. They will also receive refresher 

training in the QEP pedagogies expressed in this document, including writing as a process, 

writing to learn, and writing to models. English faculty will have the responsibility to prepare 

students for their later WE courses, in addition to the other existing institutional requirements 

for those English courses.   

 This training of English faculty will take place before classes begin in summer 2011, 

as part of a training workshop over two full days. Faculty will be compensated for that 

attendance. In 2012, before QEP inception, faculty members from new Departments with WE 

courses will be required to attend a four-day workshop. This workshop will train them in the 

teaching of writing, in how to administer writing assignments in their courses, in how to 

design such writing assignments, in the integration of writing with content instruction, and in 

assessment practices.  Such WE courses and WE faculty must be designated no later than 

the spring of the year in which such courses will begin that fall, so that faculty has time to 

prepare to teach WE courses and to schedule time for the training workshop. This workshop 

will be conducted by the QEP Director or by a recognized scholar in the fields of pedagogy, 

writing, and interdisciplinary pedagogy. This workshop is a non-negotiable requirement for 

WE faculty. 

 This WE instructor workshop will be held annually throughout the QEP schedule. 

While prospective WE instructors are required to attend, previous attendees may attend as 

well for refresher training. After 2011, English Department faculty may be invited at the 

discretion of the Chair, and tutors who serve as part of QEP resources may be invited for 

part of the workshop. The idea is to disseminate this training among those University 

personnel who are responsible for administering, maintaining, and implementing QEP 

activities.  This training will include the following elements: 
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 What are process writing, writing to learn, and writing to models theories (Faculty 

Outcome 1) 

 How to compose a WE course syllabus which reflects WE policies; how to incorporate 

into a syllabus WE and writing components (Faculty Outcome 2) 

 How to design course assignments, interventions, and activities which involve writing 

 How to assess writing  

 How to report assessment data 

 How to interpret and apply assessment rubrics (Faculty Outcome 3) 

 

 How to administer writing assignments in undergraduate courses 

 How to use writing to teach course content 

 How to interact with students about their writing 

 How to impact and change student writing habits 

 How to identify, quantify, and comment on correctness, grammar, and editing issues 

 Issues of plagiarism in writing. How to educate students about them, and how to 

detect plagiarism 

 Instructor responsibilities in the QEP 

 

 Participating faculty will keep careful notes of their experiences and submit a report to 

the QEP Director at semester’s end. Those notes and reports, coupled with ready 

accessibility to student work online, will provide faculty with the raw data necessary to 

generate publishable articles on topics related to the QEP. Some example topics:  Writing in 

the disciplines in (example course); Tracking student writing in eportfolios; How well writing 

to learn techniques work in (example course); Assessment practices in comparing student 

work over time, or from section to section, or across disciplines; etc. 
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VI. --TIMELINE 

Figures 8 and 9, below, provide schedules of QEP development and implementation 

activities, from the submission of the QEP Prospectus in March 2010 through 2016. 

Timeline for QEP Development -- Figure Eight 

Date Action 

MARCH 2010 Submitted QEP Prospectus 

MARCH-APRIL 2010 Draft Work 
Completed QEP design 
Meetings with individual departments 

APRIL 2010 First full draft distributed to QEP personnel, Administration.  
Commentary solicited from Administration, Committees, Faculty 

MAY 2010 Met and planned revisions with peer tutors 

JUNE-AUGUST 2010 
 

Revised Prospectus, incorporating all commentary 
Commitment of QEP funding 

JULY 2010 Submitted Prospectus to accompany Compliance Report 
AUGUST 2010 Second major draft published 

Public Forum for Faculty input 

FALL 2010 Job Ad for QEP Director posted 
Revisions and Formal Adoption of QEP 
Hiring process for QEP Director began 
Pilot classes, 2 sections of English 213 WE, began 

DECEMBER 2010 QEP Proposal completed 

FALL 2010-SPRING 2011 Campus Education Campaign on QEP 
Continued Outreach campaign to all campus departments; education on QEP 
SACS campus visit 
Public Forum for Faculty input 

JANUARY 2011 Production of Final QEP Document 

FEBRUARY 2011 Submit QEP to SACS On-Site Review Committee 
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Timeline for QEP Implementation – Figure Nine 

SPRING 2011 Pilot classes, 2 sections English 213 WE 
SACS Visit 
Public Forum for input from campus community 

SUMMER 2011 Welcome QEP Director to campus  
Review writing rubrics 
Training for English WE instructors 
Organize QEP Oversight Committee 

FALL 2011 QEP Director:  

 identifies WE course candidates for 2012 

 begins to include Departments into QEP schedule  

 develops training workshops for QEP faculty 
Assessment: Identify student data to be assessed from English 111, 112, 213  

SPRING 2012 Assessment: Identify student data to be assessed as baseline data collection 
from newly nominated WE courses 
Meet with Department Chairs and prospective WE faculty 
WE faculty work with QEP Director to develop intervention 
Public Forum for input from campus community 

SUMMER 2012 QEP Director writes first annual report, to include baseline data, update on 
       status of QEP, projected work, assessment      
Assessment: Assemble and train faculty serving as readers/assessors 
Training workshop for new WE faculty (spring and summer) 
Assessment: Collect and assess baseline data from 2011-2012 English 111, 
      112, 213 
WE faculty work with QEP Director to apply intervention to fall 

FALL 2012 Assessment: Continue collecting data from all WE courses 
Include first new Departments in QEP  
Identify new QEP Department prospects for next fall 
Public Forum for input from campus community 

SPRING 2013 Assessment: Collect data from WE courses 
Assessment: Collect fall WE reports from faculty 
Identify WE course candidates for 2013 
Public Forum for input from campus community 
 

[repeated each semester following] 

SUMMER 2013 
 

QEP Director writes second annual report 
Assessment: Compare baseline data collected 2012- 2013 to previous year 
       and to course data 
Second annual workshop to train QEP faculty (spring and summer) 
Assessment: Progress for English 111, 112, 213, comparing intervention to 
       baseline, and revising interventions as needed 
 

[repeated each summer following] 
Fall 2013 Assessment: Continue data collection and comparison 

Nominate new Departments for inclusion into QEP in 2014 
Assessment: Review annual reports and progress reports; prepare possible 
       changes to QEP, in response to data and Departmental input 

2014 QEP continues expanding to new Departments 
Assessment: Third annual report written, summarizing progress and changes 

2015 Assessment: Fourth annual report 

2016 Assessment: Director writes five year report on QEP with SACS liaison 
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VII. -- ORGANIZATION 

 

QEP Administration 

 

 Alcorn's QEP is organized under the Office of Academic Affairs, Vice President of 

Academic Affairs. That office will be supplemented by a QEP Director, starting at QEP 

inception in fall 2011.  A QEP Oversight Committee, composed of a cross-section of Alcorn 

faculty and administration, will be formed to advise the Vice President for Academic Affairs 

and the QEP Director in the administration of the QEP throughout its tenure. An Assessment 

Team which will include the Director of Institutional Assessment will be formed and will assist 

the QEP Director with assessment procedures. 

 

QEP Director 

The QEP Director will assume all administrative duties of the QEP at its official 

inception in fall 2011. S/he will be assisted by an assistant director. The Director should have 

a doctorate in a field relevant to the QEP topic. S/he should be fully versed in the principles 

of rhetoric and composition and should have administrative experience in managing 

academic programs. The Director should also have experience and knowledge of programs 

of an interdisciplinary nature, since Alcorn's QEP will reach all departments on campus. 

While professional knowledge of writing, the teaching of writing, and the teaching of writing 

teachers should form the professional base of the Director's background, the Director must 

be able to reach out to, relate to, and help implement QEP activities in all departments. His 

formal job description is: ―Director of Alcorn State University’s Quality Enhancement Plan 

(QEP): Writing Matters, with a tenure-track faculty position in the Department of English and 

Foreign Languages.‖ 

 Among the specific duties of the QEP Director: 

 

 Administer the QEP program at Alcorn 

 Outreach to all disciplines and departments in a continuing education effort 

 Publicize the nature and importance of the QEP to the Alcorn community 

 Work with Department chairs and deans to nominate, revamp, and include courses as 

QEP WE courses 

 Work with WE instructors to design writing assignments which are appropriate to that 

discipline but which also meet QEP standards 

 Train WE instructors in designing assignments and administering writing in their 

courses 

 Support WE instructors as needed, through consultation and classroom visits 

 Remain abreast of national QEP trends and writing theories 

 Respond to and revise QEP strategies over the course of Alcorn's QEP, in response 

to data collection and needed modifications 

 Administer all assessment efforts, data collection, collation, and dissemination 

 Produce yearly reports summarizing QEP status and assessment data 
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 Chair meetings and committees, which include all university constituencies, as 

needed for proper administration  

 Produce the 5-year terminal QEP report to be submitted to SACS 

 Serve as liaison to SACS and consultant personnel 

 Maintain a tenure-track posture by teaching at least one writing course within the 

English Department 

 Maintain status as an English Department faculty member in good standing 

 

Assistant Director 

 

The duties of the Assistant Director include the following: 

 Assist the Director in all QEP duties 

 Perform clerical duties for complex data collection and analysis projects 

 Assist in QEP outreach on campus 

 Help solicit and select new departments to be included in the QEP 

 Assist in meetings with faculty, Chairs, and others in the inclusion process for new 

departments 

 Help WE instructors administer writing in their classrooms. This may include visits to 

classrooms, help in designing writing prompts and assignments, assessing writing, 

and preparing reports.  

 Participate in all workshops, including the Assessment Workshop each summer and 

the Training Workshop for new WE instructors. 

 Serve as liaison with the English Department to ensure a smooth connection between 

the freshman and sophomore components and the transition to upper division 

courses 

 Help teach overflow for new sections of English 213 (projected 4 to 8 new sections) 

 Assist Director in preparing yearly reports 

 Assist Director in planning and implementing modifications of the QEP if necessary 

 

Clerical 

 

The QEP will convert an existing secretarial position on campus to an administrative 

assistant position. The QEP will pay an enhancement of up to 25% of the current salary to 

compensate for the additional responsibilities. The person filling this position will provide light 

clerical duties, including filing and word processing. The Department Chair will decide how 

the budgeted funds will be applied.   
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QEP Organizational Chart 

  

 

 

 

  

President 

Vice President for 
Academic Affairs 

 

QEP 
Director 

Oversight 
Committee 

Assessment 
Team 

Assistant 
Director 

Clerical 



  Writing Matters 
  Alcorn State University QEP  
 

51 
 

 

VIII. RESOURCES  
 

 Alcorn State University is committed to enacting our QEP by devoting sufficient 

resources to it. Among these are financial resources, as detailed below, exceeding $1 million 

in funds over the QEP’s five years.  Physical resources will include expanded capabilities in 

writing assets on campus and writing technology.  Among the human resources which 

demonstrate our commitment are two new faculty positions—Director and Assistant 

Director—which will bring a new level of writing and administrative expertise to the Alcorn 

campus.  

 

Resources Timeline -- Figure Eleven 

Date Action 
Fall 2010 Hired Assistant Director 

Began search for Director 
Publicized QEP on campus 
Conferred with Writing Center director about peer tutor role 
Made software acquisition choices 

Spring 2011 Hire Director 
Continue publicizing QEP 
Confer with community regarding SACS visit 
Plan for Writing Center remodeling 
Identify sources of and schedule of funding 

Summer 2011 Director starts 
Set up first training workshop for English faculty 
Remodel Writing Center 

Fall 2011 Acquire new equipment for Writing Center 
Implement new software 
Director organizes QEP office 

Spring 2012 Remodeling and software implementation complete 

Summer 2012 First Assessment Workshop 
Training Workshop (spring and fall) 

 

Facilities and Technological Resources 

 

 Alcorn will make available to the University community enhanced facilities and new 

technology in support of QEP goals, particularly those relating to student performance but 

also in support of faculty who become WE instructors.  

 Among these facilities is an enhanced Writing Center. Currently, the Writing Center 

on campus is housed in one room in a classroom building. The Writing Center includes a 

small library, including current textbooks and reference works; a few computers for student 

use; and the services of tutors who consult with students about their writing. The physical 

space of the Writing Center will be expanded and moved to the J.D. Boyd Library so that it 

becomes a focal point for all students who need help with writing assignments. The funding 
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for this move comes from other Alcorn sources; Alcorn thus demonstrates its commitment to 

the QEP through this expenditure of more than $200,000 before the QEP begins.  

 

This expansion will include additional technology, with added workstations for student use; 

additional training for student writing consultants; improved workspaces for students to work 

individually and in groups; additional facilities for writing consultations and forums about 

student writing; and increased availability during expanded hours of operation.  Further, the 

availability of the Writing Center to all students will be publicized, so that it becomes the 

center of writing activities outside the WE classroom. 

 New software will be acquired which will extend the reach of the Writing Center 

online, so that students will have the option of either an in-person or a virtual consultation.  

New software will also be acquired which will improve student ability to research 

topics (JStor) and to help students edit and correct their writing (Criterion). One need at 

Alcorn is more sophisticated computer software to encourage and aid student writing. 

Software is now available which assists students in reducing simple errors, and 

simultaneously instructs students in avoiding such errors.  This software is usually real time 

and interactive; that is, it provides advice and information about error and prose style choices 

while students are writing. This is done through high-speed connections to sophisticated 

Artificial Intelligence databases. This software leaves the higher levels of writing—structure, 

logic, transitions, thesis—to human tutors, but saves instructors from having to spend 

valuable tutorial time performing proofreading functions, which violates most theories of 

tutoring philosophy. 

In addition to housing the enhanced Writing Center, the J. D. Boyd Library will 

continue to serve in its capacity as a research and reading center which supports student 

writing. The Library provides faculty and students with ready access to resources which 

supplement their in-class learning and promote life-long learning habits.   The Library also 

serves as a technology center, with computer labs where students can produce documents 

in a quiet setting, with all research materials, both print and electronic, at hand. Librarians 

provide the training necessary to effectively utilize these resources through point-of-use 

instruction as well as whole-class lectures. Students may use these services during regular 

operational hours. The J. D. Boyd Library offers students access to its resources 87 hours 

per week on the main campus and 73 hours on the Natchez campus.  Additional funds from 

the QEP budget will allow the Library to enhance its offerings to student writers, especially in 

the area of research. 

 

Writing Center 

 

The major resource Alcorn’s QEP offers to students and instructors to supplement the 

increased writing component of all majors is its Writing Center.  The Alcorn Writing Center 

will be expanded and enhanced, with a new, larger physical space, new computers, new 

software and technology, and an enhanced role as the central campus resource for all 

students and instructors to draw on. Plans are currently in place to move the Writing Center 

to the University Library. The Writing Center Director will work with the QEP Director to 

implement and guide these changes. These changes will remain consistent with the guiding  

  



  Writing Matters 
  Alcorn State University QEP  
 

53 
 

 

principles of the Writing Center; they will enhance the Center’s utility for students who need 

assistance in improving their writing, and for instructors who need additional support in 

guiding and providing feedback to students through the multiple stages of process writing.  

 

Students visiting the Writing Center should be able to consult with trained peer tutors 

and chat with them at all stages of their writing work, get help with issues of form and 

content, get feedback on structural and thesis questions, and use facilities to research, write, 

and publish their documents. Instructors should expect the Writing Center to fulfill this role. 

Among the kinds of help instructors will find at the Writing Center is practical help, such as 

asking Writing Center peer tutors to review and help improve performance on writing 

assignments, and guidance in a variety of disciplines on campus, so that students will find 

help from peer tutors knowledgeable about their subject matter. Further, paradigm files of 

writing models, which include forms, templates, and examples of interdisciplinary 

assignments of all kinds, will be maintained. 

 Once yearly, Writing Center personnel will conduct a workshop for transfer students. 

Transfer students, who will be joining a curriculum of writing which covers all four 

undergraduate years, will need acclimating and educating in the tenets of process writing 

and other QEP theories.  

 

Tutors in the Classroom.  This service of the Alcorn Writing Center allows instructors to invite 

peer tutors to visit their classes. In close collaboration with the instructor and the Writing 

Center director, the peer tutors can teach micro-lessons on specific topics, help direct small 

group workshops, or assist in other ways. In the case of a micro-lesson, the peer tutor will 

make a short presentation, which may be followed by question and answer or workshop 

activities, depending on the instructor’s desires. In close consultation with the instructor and 

Writing Center director, the peer tutor will prepare a one- to two-page handout for the lesson, 

which she will distribute to the students. (Note that the peer tutors do not grade or assess 

student work; however, they can offer instructors helpful, student-centered feedback on 

writing assignments, if an instructor wishes.)  Tutors in the Classroom is a limited and first-

come, first-serve program, which serves to supplement occasionally a WE instructor’s writing 

direction. Tutors can also provide introductions to the Writing Center services. They can 

perform a ―mock tutorial‖ in the classroom as an introduction to the tutorial process and 

encourage students to visit the Writing Center for a close reading of their writing. 

 

Human Resources 

 

 Many Alcorn faculty will become involved in administering and teaching writing 

enhanced courses over the QEP’s five-year tenure. Most English Department faculty already 

are versed in process writing methods in their English 111 and 112 classes. These 

instructors will undergo further training in order to move process writing and writing to learn 

methods into EN 213 courses. Some of these faculty members will become part of the 

Assessment Team in 2012. Further, as Departments are included into the QEP at the rate of 

three per year, instructors in these departments will become WE instructors and will in turn  
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participate in WE training. The various workshops, colloquia, and training seminars will 

enhance the skills and knowledge of participating faculty. 

 Alcorn will recruit a QEP Director who will bring rhetoric, composition, and 

administrative credentials to this position. This Director will teach writing, oversee the  

teaching of writing in WE courses, and administer the QEP.  We have also enlisted an 

assistant director who has credentials in the teaching of writing along with experience in 

office administration. The assistant director has paved the way for QEP inception in the year 

before it begins.  

 

Financial Resources 

 

 Alcorn has expended, even before the formal inception of the QEP, considerable 

financial resources. The Assistant Director was hired for the 2009-2011 school years to write 

and prepare for the QEP; his salary was paid from University, not QEP, funds. Other pre-

QEP expenses paid by the University from non-QEP sources:  some promotional expenses; 

fees to consultants; supplies needed to produce QEP documents; Writing Center remodeling 

and move (over $200,000); and other general expenses pre-QEP.  This investment totals 

over $300,000.00 in the years 2006-2011. For funding sources for this QEP, see also 

Appendix VI. 

 The budget outlined in Figure 12 below reflects best estimates for costs associated 

with the QEP. It covers the five years of the QEP and, in the first column (2010-2011), costs 

associated with QEP development. 

 

Budget -- Figure Twelve 

       

QEP Budget 
QEP 

Development Year 1 Year 2 Year 3 Year 4 Year 5 

 
2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 

QEP Director 
 

75,000 75,000 75,000 75,000 75,000 

QEP Assistant   37,200 37,200 37,200 37,200 37,200 

QEP Clerical   5,000 5,000 5,000 5,000 5,000 

Fringe Benefits (32.06%)   37,574 37,574 37,574 37,574 37,574 

Travel   2,000 2,000 2,000 2,000 2,000 

Assessment of Student Essays   5,250 5,250 6,000 6,000 6,750 

Operating Expenses 6,000 2,000 2,000 2,000 2,000 2,000 

Consultant   2,500 2,500       

Search for QEP Director 3,000           

Training   5,000 5,000 5,500 5,500 5,500 

Resources: Library, Writing Center   24,000 15,000 15,000 15,000 15,000 

Technology & Software   8,000 14,000 21,450 25,020 26,880 

Annual Total 9,000 203,524 200,524 206,724 210,294 212,904 

QEP Total 

     
  $1,042,972 
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Budget Explanatory Notes          

The QEP implementation column is for expenses associated with publicizing the QEP on campus 

before inception, including broadcast advertisement production, promotional giveaway items, and 

brochures. 

Line 1 – Director 

This compensation amount represents our best estimate for what salary would attract the best Director 

candidate. This candidate should have Ph.D. credentials in rhetoric, composition, and writing studies, 

and should also have administrative experience in broader institutional applications, especially across 

the curriculum. 

Line 2 – Assistant 

The assistant to the Director serves as the primary paid staff position for the QEP. This assistant 

started Fall 2010 and has been preparing for QEP inception: conducting an on-campus publicity and 

education campaign, completing the QEP Proposal, and serving as liaison to University faculty and 

administrative personnel. Further, the Assistant has been consulting with the English Department and 

other departmental faculty to prepare EN 213. This position is a half-time faculty position; in addition to 

assisting the Director, this individual will teach EN 213 sections. 

 Line 3 – Clerical.  

The University will designate an existing secretary on campus to take on additional clerical duties for 

the QEP and will supplement her current salary by approximately 25%.  

Line 4 – Fringe Benefits 

A standard amount for benefit costs associated with allotted compensation above. 

Line 5 – Travel 

Allowance for Director to travel, especially to SACS-sponsored events, QEP seminars, and writing 

colloquia.  

Line 6 – Assessment of Student Essays* 

QEP requires that performance of student work be constantly assessed and reported to University 

administration and SACS. Student writing must be assessed across the curriculum by the Assessment 

Team. Workshop participants will sample student work from each class, in order to reduce the 

workload. As the QEP expands, the number of assessors and the length of the workshop will need to 

expand. $1750 represents a stipend to 3 faculty members assessing 250 student essays per day for 2 

days.  This will cover the first year of the QEP, in which only English 213 courses will require writing 

assessments. Each subsequent year will add 3 new departments per year, or 6 courses, with each 

course requiring 40 essays (20 students, 2 essays each) to be assessed (more if more than one 

section). This line also includes a national standardized assess of student writing by CAAP/ACT 

($3500). 
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Line 7 – Operating Expenses 

This is the operating budget for the QEP on an ongoing basis, to be administered by the Director. It 

includes all supplies, office expenses, copying, postage, telephone, and other administrative expenses 

of the QEP office.  

Line 8 – Consultant 

Alcorn currently contracts with consultants to help with formulation and inception of our QEP. These 

consultants will remain an active part of the process in the pre-QEP year. They will then serve to 

review QEP progress and consult about effectiveness or modifications to the QEP over its tenure. 

They may also serve to help with training and assessment workshops, evaluation of the QEP program, 

and troubleshooting of difficulties during QEP. 

Line 9 – Search for QEP Director 

These funds will pay expenses associated with the University’s search in the pre-QEP year for a QEP 

Director, who would begin in Fall 2011. They include operating expenses, travel and accommodation 

for visits by Director candidates, and expenses of advertising the position. 

Line 10 – Training+ 

New departments will be included into the QEP at the rate of 3 per year, after year one. Each year a 

workshop of up to 4 days will be conducted in spring and fall by a credentialed writing and QEP 

professional who will train faculty in administering writing enhanced courses. This amount represents a 

stipend to participating faculty. These costs will depend on the number of faculty attending, but might 

vary from a few up to 10. These workshops will be a requirement for participating faculty. The first year 

funds a 2-day training session for English instructors, then, in subsequent years, a 4-day workshop for 

all entering QEP faculty. Additional funds are added later ($500 per year) to allow for repeat or 

refresher training. In addition, this budget line funds various expenses associated with the training 

workshops themselves.  

Line 11 - Resources 

This line represents expenditures for those instructional and writing resources on campus which will be 

available to students and QEP instructors to further QEP aims of improving student writing. They 

include Library resources and the relocation and expansion of the Writing Center to serve as the 

primary locale on campus outside the classroom for student writing help.  

Writing Center Expansion 

 

1. Remodeling (Year 1). The Writing Center’s physical capacity must be expanded in order 
to expand its capabilities. New quarters have been found in the University’s main library. 
Remodeling costs are funded through other sources, including new furnishings.   

2. Computers and equipment (Year 1). Up to 9 new workstations are needed along with two 
new network printers. Cost estimate: $9,000 ($800 per workstation times 9 plus 2 printers) 

3. Technology (Year 1 forward). For example, software which extends Writing Center reach 
online.  Required is the cost of acquiring and installing technology and then a 
development cost. (Cost estimate: $1,000 per year.)  
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4. Personnel (Year 2 forward). In future years, as the QEP expands into more Departments, 

and use of the Writing Center expands, it may be necessary to expand Writing Center 
hours, to include, for example, Sunday evenings or weekday evenings (current hours are 
M-F 9-5). This entails hiring additional tutors as well as covering the Tutors in the 
Classroom initiative, and possibly a part-time staff-level employee for extended evening 
hours (Cost estimate: @$5000/year.) 

 

 J. D. Boyd Library 

 

The J. D. Boyd Library proposes adding a major research database, JStor, at a yearly cost of 

$10,000. JStor is similar in scope to Ebscohost, although it covers other journals, which would 

greatly benefit students’ research efforts as they write research papers. 

 

Line 12 – Technology & Software 

 

In addition to expanded software capabilities in the Writing Center (see above), we will purchase 

software which aids writing instruction, student performance, and the student writing process—

research, editing, evaluation. (Criterion, $8000 in year one, up to $26,000 at saturation). This number 

increases as more students are added, decreases through student attrition and graduation (year 3 

forward), and decreases as software charges, which are on a sliding price scale, decrease. 

*The formulas used to arrive at these figures are based on a $250/day stipend to participants. Each student work 

sample should be read by at least 2 of 3 assessors. How many assessors are needed and over what time period 

depends on the quantity of student work to be assessed. 

+The formulas used to arrive at these figures assume $250/day per faculty attendee. This stipend would only be 

paid to those required to attend. Summer 2011 would train 10 English faculty in a 2-day workshop.  The second 

year workshop would involve WE instructors for the 3 Departments included into the QEP that year. That number 

would increase as more Departments joined.  
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IX. Assessment 
 

Assessment of Student Learning Outcomes 

The primary goal of Writing Matters is to improve student writing proficiency through 

the implementation of writing enhanced courses throughout the curriculum. The central 

theme underlying writing enhanced courses is that the addition of ―process writing‖ as a 

teaching method will increase the writing proficiency of its students. Student learning 

outcomes have been formulated as follows: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Assessment of these outcomes will be both internal and external. The primary method of 

internal assessment of student learning outcomes will be through the application of the 

Writing Matters Rubric and specific assessment criteria applied to each level of WE courses. 

The writing rubric is designed to provide a measurement of each of the student learning 

outcomes. There are four levels of performance for each outcome: Well Below Proficiency,  

Statements of Student Learning Outcomes 

 

1A. As a result of participating in WE courses, students will  

  be able to produce written texts that are logically and  

  coherently structured 

 

1B. As a result of participating in WE courses, students will  

 be able to produce written texts whose arguments are 

 warranted and persuasive. 

 

1C. As a result of participating in WE courses, students will  

be able to produce written texts supported by evidence 

from reliable sources. 

2. As a result of participating in WE courses, students will 
write in a recursive process. They will plan, generate, 
revise, and edit drafts and will critique their own and 
others’ written work. 
 

3. As a result of participating in WE courses students’ will be 

able to produce written texts that show awareness of 

genre, audience, and discipline. 

 

4. As a result of participating in WE courses, students will 

employ standard written English—its syntax, grammar, 

and conventions—in writing free of serious grammatical 

and mechanical errors. 
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Below Proficiency, Proficient, and Well Above Proficiency. Assessment forms have been 

developed to conform to the institutional effectiveness model practiced at Alcorn. An 

assessment team composed of the QEP Director, the Director of Institutional Assessment, 

and faculty trained in assessing writing using the Writing Matters Rubric will conduct this 

assessment. 

Portfolios will be maintained for students enrolled in WE courses. Early writing 

examples will be compared to later writing examples as students matriculate through their 

programs of study.  We expect that as students move through WE courses, their scores on 

the writing rubric will increase and we will see higher levels of proficiency (see Benchmarks 

table, 18). All WE courses will include a Criterion software presence. Students will write and 

submit, at the beginning of the WE semester, a 2-page diagnostic essay, written in response 

to a writing prompt designed by the QEP Director and WE instructors. Students will have two 

days to submit their assignment through Criterion. At semester’s end, students will submit a 

sample of their writing in an end-of-semester portfolio, to include drafts of one paper, peer 

reviews, instructor comments, and other digitized elements in the paper writing process.  

In this way, QEP retains a permanent record not only of that process-driven student 

work which is assessed each year as a representative sample, but also of all such essays 

submitted at the beginning and end of each WE class. Further, this gives assessors and the 

Director the option, in future years, of tracking the writing skills of individual students as they 

enter upper-level WE courses.  

At the end of each academic year, beginning with the 2011-12 academic year, the 

QEP Director will summarize the results of the assessments and distribute his summaries to 

the appropriate personnel or committee with recommendations for curricular modifications to 

improve student performance with respect to the student learning outcomes. 

External assessment practices will include comparing data about Alcorn student 

performance with national scores.  Each year the Collegiate Assessment of Academic 

Proficiency (CAAP/ACT) scores will be documented for entering freshmen and later 

compared to scores for these students as sophomores. Of particular note will be an 

assessment of the addition of English 213 as a WE course using CAAP and the Writing  

Matters Rubric. We expect to see improvement of student writing proficiency as a result of 

changing English 213 to a WE course. Baseline scores for entering freshmen and second 

semester sophomores have been established beginning with the fall of 2010 using the 

Writing Matters Rubric.  CAAP will be administered throughout the QEP period beginning in 

the fall of 2011.  

 

Assessment Team 

During the 2011-2012 academic year, an Assessment Team will be assembled from 

experienced writing teachers in the English Department and prospective or experienced WE 

instructors. English and other WE faculty, to meet in an assessment workshop in summer 

2012.  The QEP Director will invite qualified faculty to join this team. Before and during the 

first Team workshop, team members will be trained in the use of rubrics and other criteria 

specific to Alcorn’s QEP in order to assess writing, and in the reporting requirements and  
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data processing protocols required in the Workshop. Participating faculty will assess selected 

writing assignments from WE courses using the Writing Matters Rubric. The student learning 

outcomes will be clarified for participating faculty at the summer training workshop to 

minimize variation among outcomes, and assessment standards will be calibrated among 

instructors in order to ensure consistency. This process of calibration will take place both in 

the training workshop for WE instructors each year and in the Assessment workshop each 

summer. Team scores will be collated and summarized, so that a clear statistical picture may 

emerge, characterizing the levels of writing proficiency at WE course beginnings and ends, 

and from one WE course to the next. These measurements will be used to assess the impact 

of WE courses on student writing. This assessment may lead to plan modifications if courses 

do not increase writing proficiencies.  Assessors will access student writing online, through 

eportfolios submitted through the Criterion institutional software system. Teams will meet 

periodically to review rubrics used by instructors and to discuss assessment issues. 

 
 

Evaluation of the QEP program 

 

The QEP Director with the Oversight Committee will monitor the implementation of the 

QEP on a yearly basis and evaluate whether the goals and activities are being carried out as 

articulated. This committee will do the following: 

 

1. Determine the extent and success of the implementation of the plan, and 

2. Identify areas for enhancing the plan to more positively influence the quality of 

teaching and student learning. 

 

The following strategies will be used to assess implementation: 

 

1. At the end of each academic year, QEP instructors will complete a faculty report that 

will be submitted to the department chair or program director, and, in turn, to the QEP 

Director. These reports will contain course syllabuses (examined for evidence of the 

outcomes, writing assignments appropriate to WE goals, etc.), selected writing 

assignments (including grading criteria and any additional rubrics), outcomes and 

rubric score data, samples of student writing (including first drafts annotated by the 

instructor or peer or external reviewers, as well as revised drafts) and a reflective 

cover memo that critically analyzes the experience (including faculty and student 

conference participation). The report will include the instructor’s overall assessment of 

student learning outcomes, the impact of development workshops on pedagogical 

strategies, discussion of student evaluations, and changes to be made in the future 

(use of results). The QEP Director will facilitate faculty in completion of reports; faculty 

will reflect on their experiences with students and support personnel, then review 

drafts of their reports and collect and organize documentation. The QEP Director will 

consult with faculty members and department chairs to discuss ways to interpret and 

use the results to modify pedagogy, if necessary. 
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2. The Director will monitor and evaluate support services provided by the Writing 

Center and Library. He will draw on statistics of student use of the Writing Center, 

including the numbers and student use of professional and student tutors. Surveys of 

faculty (conducted at the end of each year) will elicit further input about the 

enhancement of educational support services. 

3. The QEP Director will draw on all of the above, to produce a QEP report after the end 

of each academic year. The report will include the following: 

 

• Calendar of the year’s QEP activities 

• List of current QEP courses and instructors 

• Data on faculty attendance at workshops and conferences 

• Summary of data used to evaluate student progress 

• Statistics on use of support services 

• Instructors’ evaluation reports 

• Comments and recommendations from faculty 

• Recommendations for student learning improvement 

• Outside evaluator comments 

• Budget and recommendations 

• Cover memo 

 

 These reports will be reviewed by a QEP Oversight Committee and the Vice 

President for Academic Affairs for adherence to QEP principles and especially for evidence 

that this QEP is having a real effect on student performance.  This level of assessment is 

important because it is here that difficulties and problems will be most evident, so that means 

for administrative intervention can be proposed, with perhaps even modifications in the 

nature and future implementation of this plan.  All such changes will be reviewed by the QEP 

Director and the Oversight Committee. Their decisions will be based on data submitted in 

yearly reports and the recommendations of QEP personnel and the departments affected.   
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Assessment Schedule -- Figure Thirteen 

 

Pre-QEP Year 
2010-2011 

Design writing prompt for beginning of semester diagnostic 
essay in WE courses. Collect baseline writing for English 213 
Pilot program.  

Summer 2011 Finalize Writing Matters Rubric and compose English-specific 
rubrics as needed.  Prepare for data collection in first formal 
year. 

  

QEP Year 1 
Fall 2011 

Data collected and trended to determine baselines and set 
expectation levels. Perform CAAP testing on sophomores. 
Archive diagnostic writing and end of semester student 
portfolios from each English course and section. 
CAAP testing of 213 students as baseline. 

Spring 2012 Formalize rubrics' criteria through faculty focus groups and trial 
testing in courses with samples of students. Continue collecting 
English course writing. 
CAAP testing of 213 students for comparison. 

  

QEP Year 2 
Summer 2012 

First formal evaluation of portfolio writing samples using 
established rubric. Assemble and train Assessment Team in 
workshop. Assessment Team assesses English course writing, 
both diagnostic and portfolios, to establish baseline levels. 
Director summarizes results in yearly report. Design writing 
prompt for diagnostic essay for beginning of semester of non-
English courses. 

Fall 2012 Perform CAAP testing with a control group of freshman. Each 
new WE class will administer a diagnostic essay: 500 graded 
words, to serve as baseline sample and to be evaluated by 
rubrics. Then, portfolios collected for each WE course at end of 
semester, to contain process writing sample  

Spring 2013  Continue collecting WE diagnostic writing assignments and 
end-of-course portfolios. Administer CAAP test to sophomores 
to assess progression in writing proficiency 

  

QEP Year 3 
Summer 2013  

Assessment Team meets to assess student writing on 
continuing basis, comparing to 2012. Assess new department 
writing samples (diagnostic and portfolio). Director summarizes 
results in yearly report. Review writing prompt for diagnostic 
essay for beginning of semester.  

Fall 2013 Continue collecting diagnostic writing assignments and end-of-
course portfolio  

Spring 2014 Data collection continues.  
Administer CAAP test to assess progress in writing proficiency 
in major courses. Administer also to students in departments 
not yet included in the QEP. 

  

  



  Writing Matters 
  Alcorn State University QEP  
 

63 
 

 

QEP Year 4 
Summer 2014 

Assessment Team meets to assess student writing on 
continuing basis, comparing to previous years. Assess new 
department writing (diagnostic and portfolio). Director 
summarizes results in yearly report. 

Fall 2014 Continue collecting WE diagnostic writing assignments and 
end-of-course portfolios as new courses and departments are 
included 

Spring 2015 Data collection continues; administer CAAP test to assess 
progression in writing proficiency 

  

QEP Year 5 
Summer 2015 

Assessment Team meets to assess student writing on 
continuing basis, comparing to previous years. Assess new 
department writing (diagnostic and portfolio). Director 
summarizes results in yearly report. 

Fall 2015  
 

Continue collecting WE diagnostic writing assignments and 
end-of-course portfolios.  

Spring 2016 Data collection continues. Administer CAAP test to assess 
progress in writing proficiency. 

 

 

Assessment Schedule Notes 

Assessment checkpoints are defined above, but include: 

 In the classroom, at the beginning of the semester. Students write a 500-word 

essay, submitted online, in response to a universal writing prompt.   

 In the classroom, at semester’s end, students submit a portfolio, containing an 

essay written in a process and a reflective essay 

 At the end of a semester or year, each WE instructor prepares summary report of 

writing activity and performance 

 Assessment Team accesses and assesses writing samples, each summer 

 Director collates data in the yearly QEP review, each summer 

 

 Assessment of Alcorn's QEP will take place at three major checkpoints:  pre-QEP, or 

baseline, at each semester’s beginning; at the end of those courses; and during the summer 

Assessment workshops.  Because WE courses for the junior and senior years will be 

determined each year as departments join the QEP, there will necessarily be a ―staggered 

start‖ to collecting baseline data. Baseline data will be collected each year for those courses 

and departments being included.  

 The first semester of the QEP intervention will be fall of 2011. During the academic 

year 2011-2012, student writing is collected and archived. Then, in summer 2012, the QEP 

Assessment Team will rate student writing of English 111, 112 (two sections only), and in all 

sections of English 213, using the Writing Matters Rubric, all under the supervision of the 

QEP Director. Essay assignments and prompts will be specifically designed to address the 

student learning outcomes.  
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During the same year, the QEP Director will work with each department on campus to 

create specific interventions for courses in order to transform them into WE courses. The 

QEP Director must work with faculty to ensure that these writing interventions provide 

students the opportunity to implement the student learning outcomes while also supporting 

the existing course goals. 

 During the second year of the QEP, the QEP Director will continue to collect and 

assess writing from English 111, 112, and 213. This is to enable the Director to make 

comparisons between the second year of data to the baseline data, in order to measure 

progress. Similarly, the Director will also begin collecting baseline data from the WE courses 

in the majors, and during the following years make comparisons from writing samples taken 

from the WE courses to the baseline data. In addition to assessing semester beginning and 

ending writing, comparisons can also be made between equivalent courses from department 

to department. 

 The staggered nature of these assessments becomes apparent. At each component's 

inception, baseline data must be collected: year 2011-2012, for English 111, 112, and 213,  

as they begin the QEP; year 2012-2013, in the year of the inclusion of other departmental 

courses, and then on a schedule which matches the schedule of department inclusions into 

the QEP; and so forth.  Each year baseline data will be collected in each department as the 

QEP WE courses begin in that department. 

 Finally, data will be collected at the end of the year in each department in which WE 

courses were incepted. So that, for example, if education courses are included in 2012-13, a 

general assessment of the Department of Education’s WE courses and their adherence to 

QEP requirements and WE methods would be made at the end of that school year, as part of 

the WE reporting to the Director, to be included in his yearly review.   
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Assessment Addendum – Forms 

 

 The following figures show the assessment report form to be used in evaluating EN 

213 as a WE course (Figure 14), 300-level WE courses (Figure 15), 400-level WE courses 

(Figure 16), English faculty teaching EN 213 (Figure 17), and faculty in other departments 

teaching WE courses (Figure 18). 

  



  Writing Matters 
  Alcorn State University QEP  
 

66 
 

EN 213 ASSESSMENT REPORT FORM -- Figure Fourteen 

Period Covered _________________ 

              Period Covered:                               __   

  

Institutional 

Purpose 

Student 

Learning 

Outcomes  

Assessment 

Criteria 

 

Data to be 

Collected 

Use of Results 

 

Evidence of Results 

The mission of 

Alcorn 

includes the 

following: 

“intellectual 

development 

and lifelong 

learning” as 

well as 

preparing 

“graduates 

who will be 

well-rounded 

future leaders. 

. .“ and “. . . 

who will be 

competitive in 

the global 

marketplace of 

the 21st 

century.” 

 

The goal of 

Alcorn’s QEP 

is to improve  

the writing 

proficiency of 

its students 

through the 

extension of 

process writing 

and other 

writing 

instructional 

methods in 

selected 

courses 

throughout the 

curriculum 

 

 

As a result of 

participating in WE 

courses, students 

will be able to 

produce written 

texts structured by 

arguments which 

are persuasive and 

coherent, based on 

sound logical 

reasoning and 

evidence. 

As a result of 

participating in WE 

courses, students 

will be able to 

generate, revise, 

edit, and proofread 

drafts, and critique 

their own and 

others’ written 

work. 

As a result of 

participating in WE 

courses, students 

will be able to 

produce written 

texts that show 

awareness of 

genre, audience, 

and discipline. 

As a result of 

participating in WE 

courses, students 

will be able to 

produce written 

texts free of 

serious 

grammatical and 

mechanical errors 

(syntax, grammar, 

punctuation, and 

spelling) 

There will be a 10% 
increase in the 
average proficiency 
level of student 
writing performance 
in each of the 
student learning 
outcomes. Students 
write a diagnostic 
essay according to 
a prompt, which will 
be compared to 
end-of-semester 
writing using the 
Writing Matters 
Rubric. 

 

Student Portfolios 

Rubric Evaluations 

 

 

 

End of Semester 

Reports 
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300 LEVEL ASSESSMENT REPORT FORM -- Figure Fifteen  

Department/Unit: ___________________                   Period Covered:  _______________    

 

  

Institutional 

Purpose 

Student 

Learning 

Outcomes  

Assessment 

Criteria 

 

Data to be 

Collected 

Use of Results 

 

Evidence of Results 

The mission of 

Alcorn 

includes the 

following: 

“intellectual 

development 

and lifelong 

learning” as 

well as 

preparing 

“graduates 

who will be 

well-rounded 

future leaders. 

. .“ and “. . . 

who will be 

competitive in 

the global 

marketplace of 

the 21st 

century.” 

 

The goal of 

Alcorn’s QEP 

is to improve  

the writing 

proficiency of 

its students 

through the 

extension of 

process writing 

and other 

writing 

instructional 

methods in 

selected 

courses 

throughout the 

curriculum 

 

 

 

As a result of 

participating in WE 

courses, students 

will be able to 

produce written 

texts that are 

structured by 

arguments which 

are persuasive and 

coherent, and 

based on sound 

logical reasoning 

and evidence. 

As a result of 

participating in WE 

courses, students 

will be able to 

generate, revise, 

edit, and proofread 

drafts, and critique 

their own and 

others’ written 

work. 

As a result of 

participating in WE 

courses, students 

will be able to 

produce written 

texts that show 

awareness of 

genre, audience, 

and discipline. 

As a result of 

participating in WE 

courses, students 

will be able to 

produce written 

texts which are 

free of serious 

grammatical and 

mechanical errors 

(syntax, grammar, 

punctuation, and 

spelling). 

There will be a 10% 
increase in the 
average proficiency 
level of students 
writing performance 
in each of the 
student learning 
outcomes. At the 
end of the 300-level 
WE class Students 
write a diagnostic 
essay according to 
a prompt, which will 
be compared to 
end-of-semester 
writing using the 
Writing Matters 
Rubric.  

 

Student Portfolios 

Rubric Evaluations 

  

End of Semester 

Reports 
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400 LEVEL ASSESSMENT REPORT FORM -- Figure Sixteen 

Department/Unit: ___________________                Period Covered: ______________  

 

  

Institutional 

Purpose 

Student 

Learning 

Outcomes  

Assessment 

Criteria 

 

Data to be 

Collected 

Use of Results 

 

Evidence of Results 

The mission of 

Alcorn 

includes the 

following: 

“intellectual 

development 

and lifelong 

learning” as 

well as 

preparing 

“graduates 

who will be 

well-rounded 

future leaders. 

. .“ and “. . . 

who will be 

competitive in 

the global 

marketplace of 

the 21st 

century.” 

 

The goal of 

Alcorn’s QEP 

is to improve  

the writing 

proficiency of 

its students 

through the 

extension of 

process writing 

and other 

writing 

instructional 

methods in 

selected 

courses 

throughout the 

curriculum 

 

 

 

As a result of 

participating in WE 

courses, students 

will be able to 

produce written 

texts that are 

structured by 

arguments which 

are persuasive and 

coherent, and 

based on sound 

logical reasoning 

and evidence. 

As a result of 

participating in WE 

courses, students 

will be able to 

generate, revise, 

edit, and proofread 

drafts, and critique 

their own and 

others’ written 

work. 

As a result of 

participating in WE 

courses, students 

will be able to 

produce written 

texts that show 

awareness of 

genre, audience, 

and discipline. 

As a result of 

participating in WE 

courses, students 

will be able to 

produce written 

texts which are 

free of serious 

grammatical and 

mechanical errors 

(syntax, grammar, 

punctuation, and 

spelling). 

There will be a 10% 
increase in the 
average proficiency 
level of student 
writing performance 
in each of the 
student learning 
outcomes. At the 
end of the 400-level 
class, Students 
write a diagnostic 
essay according to 
a prompt, which will 
be compared to 
end-of-semester 
writing using the 
Writing Matters 
Rubric. 

 

Student Portfolios 

Rubric Evaluations 

  

End of Semester 

Reports 
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EN 213 FACULTY ASSESSMENT FORM -- Figure Seventeen 

Period Covered:  _______________ 

  

Institutional 

Purpose 

Faculty 

Outcomes  

Assessment 

Criteria 

 

Data to be 

Collected 

Use of Results 

 

Evidence of Results 

 

The mission 

of Alcorn 

includes the 

following: 

“intellectual 

development 

and lifelong 

learning” as 

well as 

preparing 

“graduates 

who will be 

well-rounded 

future leaders. 

. .“ and “. . . 

who will be 

competitive in 

the global 

marketplace 

of the 21st 

century.” 

 

The goal of 

Alcorn’s QEP 

is to improve  

the writing 

proficiency of 

its students 

through the 

extension of 

process 

writing and 

other writing 

instructional 

methods in 

selected 

courses 

throughout the 

curriculum 

 

 

As a result of 

participating in 

writing workshops, 

faculty will be able 

to conduct courses 

which include 

process writing and 

other writing 

instruction.  

As a result of 

participating in 

writing workshops, 

faculty will be able 

to produce course 

syllabuses that 

detail the writing 

enhanced element 

of the course, 

especially process 

writing and other 

writing instruction. 

As a result of 

participating in 

writing workshops, 

faculty will be able 

to apply a variety 

of assessment 

applications to 

student writing. 
 

 

90% of faculty 

teaching EN 213 

courses will conduct 

EN 213 courses 

according to WE 

standards. 

 

 

90 % of faculty 

teaching EN 213 

courses will produce 

a syllabus for EN 

213 which includes 

process writing and 

writing to learn 

methodologies. 

 

 

 

90% of faculty 

participating in 

writing workshops 

will be able to apply 

a variety of 

assessment 

applications to 

student writing. 

 

Course Syllabuses 

 

 

 

 

 

Student Portfolios 

Rubric Evaluation 

Results 

 

  

End of Semester 

Reports 
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WE DEPARTMENT FACULTY ASSESSMENT FORM -- Figure Eighteen 

Period Covered: _______________     

  

Institutional 

Purpose 

Faculty 

Outcomes  

Assessment 

Criteria 

 

Data to be 

Collected 

Use of Results 

 

Evidence of Results 

 

The mission 

of Alcorn 

includes the 

following: 

“intellectual 

development 

and lifelong 

learning” as 

well as 

preparing 

“graduates 

who will be 

well-rounded 

future leaders. 

. .“ and “. . . 

who will be 

competitive in 

the global 

marketplace 

of the 21st 

century.” 

 

The goal of 

Alcorn’s QEP 

is to improve  

the writing 

proficiency of 

its students 

through the 

extension of 

process 

writing and 

other writing 

instructional 

methods in 

selected 

courses 

throughout the 

curriculum 

 

 

As a result of 

participating in 

writing workshops, 

faculty will be able 

to change course 

syllabuses to 

include process 

writing and writing 

to learn instruction 

methods into their 

courses.  

As a result of 

participating in 

writing workshops 

faculty will be able 

to include process 

writing and writing 

to learn instruction 

methods into their 

courses. 

 

1. 90 % of faculty 
teaching WE 
courses will produce 
a syllabus for their 
course which 
includes process 
writing and other 
appropriate writing 
methodologies. 
 

 

90 % of faculty 

teaching WE 

courses will conduct 

these courses 

according to WE 

standards. 

 

 

Course Syllabuses 

 

 

 

 

 

 

Student Portfolios 

Rubric Evaluation 

Results 

 

  

End of Semester 

Reports 
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Appendix I. Alcorn State University Mission and Vision Statements 

 

 

Mission Statement 

Alcorn State University, a Historically Black College and University, is a 

comprehensive land-grant institution that celebrates a rich heritage with a diverse 

student and faculty population. The University emphasizes intellectual development 

and lifelong learning through the integration of diverse pedagogies, applied and basic 

research, cultural and professional programs, public service and outreach, while 

providing access to globally competitive academic and research programs. Alcorn 

strives to prepare graduates to be well-rounded future leaders of high character and 

to be successful in the global marketplace of the 21st century. 

 

 

 

Vision Statement 

Alcorn State University will become a premier comprehensive land-grant university. It 

will develop diverse students into globally-competitive leaders and apply scientific 

research, through collaborative partnerships, which benefits the surrounding 

communities, states, nation and world. 
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Appendix II. QEP Developmental Personnel 

 

Accreditation Leadership Team 

 

The Accreditation Leadership Team provided overall leadership for the University’s 

application for reaffirmation of accreditation, including its Compliance Certification and 

Quality Enhancement Plan. 

 

 Dr. M. Christopher Brown II, President, Ex-Officio 

 Dr. Donzell Lee, Accreditation Liaison (Chair) 

 Dr. Samuel White, Vice President for Academic Affairs 

 Dr. Noland Boyd, Accreditation Co-Liaison  

 Dr. John Igwebuike, Accreditation Co-Liaison 

 Ms. Carolyn Hinton, Interim Vice President for Finance and Administrative  

   Services  

 Dr. Barry Bequette, Dean, School of Agriculture, Research, Extension and Applied 

       Sciences  

 Dr. Gwendolyn Boyd, Faculty Assembly Chairperson  

 Dr. Linda Godley, Dean, School of Nursing 

 Dr. Robert Z. Carr, Jr., Dean, School of Education and Psychology 

 Dr. Dickson Idusuyi, Faculty Senate Chairperson  

 Mr. Stephen McDaniel, Vice President for Development and Marketing 

 Dr. Gerald Peoples, Vice President for Student Affairs  

 Dr. Vivek Bhargava, Interim Dean, School of Business  

 Dr. Blanche Sanders, Dean, University Library  

 Mr. Permy Thuha, University Internal Auditor 

 Dr. Edward Vaughn, Dean, College for Excellence  

 

QEP Leadership Committee 

 

The Quality Enhancement Plan Leadership Committee was formed to provide leadership in 

the development of the Quality Enhancement Plan and to choose the QEP topic. 

Membership included: 

 

 Dr. Larry Konecky (Chair), Chair, Department of Fine Arts   

Dr. Johnny Thomas –Chair, Department of Health, Physical Education & Recreation  

 Dr. Cynthia Scurria, Chair, Department of English 

 Dr. Sherylnn Byrd – Chair, Department of Communications  

 Dr. Wanda Newell – Chair, Department of Human Sciences  

 Mrs. Danielle Terrell – Government Documents Librarian  

 Dr. Vivek Bhargava – Interim Dean for School of Business 
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 Mrs. Debbie McDonough – Interim Chairperson, Department of Baccalaureate     

    Nursing  

 Ms. Vanessa Huston – Graduate Student 

 Mr. Roy Carroll, Jr. – Undergraduate Student 

 Ms. Adora Alexander, Student 

  

QEP Development Committee 

 

This committee was formed to develop QEP details and reports to the QEP Leadership 

Committee, above. Dr. Larry Konecky, chair of the QEP Leadership Committee, also served 

as developmental Director. Representatives from each academic department and school on 

campus were invited to join this committee, which was intended to involve all constituencies 

in QEP decision, including students. Membership is as follows. 

 

 Mr. Don Simonton, English (Chair) 

 Ms. Adora Alexander, Student 

 Dr. Aaron Anderson, Social Studies 

 Dr. Cecile Bunch, English 

 Dr. Evelin Cuadra, Agriculture 

 Mr. Jerry Domatob, Mass Communication 

 Mr. Timothy Dupree, English 

 Mr. Jyotirmay Gadewadikar, Advanced Technologies 

 Dr. Sidney Hawkins, Mathematics 

 Mrs. Kathleen Keys, English 

 Dr. Lawrence Konecky, Fine Arts 

 Dr. Ravinder Kumar, Mathematics 

 Mr. Garry Lewis,  HPER 

 Dr. Peter Malik, English 

 Dr. Lisa Micich, Business 

Ms. Charlene Mosley, Chemistry 

 Dr. Wanda Newell, Human Sciences 

 Dr. Anne-Marie Obilade, English 

 Dr. Ravinder Kumar, Mathematics 

 Ms. Delorise Runnels, Writing Center 

 Dr. Cynthia Scurria, English 

 Dr. Allison Segura, English 

 Ms. Kimberly R. Smith-Russ 

 Dr. Voletta Williams, Biology 

 Ms. Maranda Younger, Student 

 

  

http://blackboard.alcorn.edu/bin/common/homepage.pl?crsusrs_pk=_704397_1&action=DISPLAY
http://blackboard.alcorn.edu/bin/common/homepage.pl?crsusrs_pk=_687348_1&action=DISPLAY
http://blackboard.alcorn.edu/bin/common/homepage.pl?crsusrs_pk=_704397_1&action=DISPLAY
http://blackboard.alcorn.edu/bin/common/homepage.pl?crsusrs_pk=_704395_1&action=DISPLAY
http://blackboard.alcorn.edu/bin/common/homepage.pl?crsusrs_pk=_708707_1&action=DISPLAY
http://blackboard.alcorn.edu/bin/common/homepage.pl?crsusrs_pk=_704389_1&action=DISPLAY
http://blackboard.alcorn.edu/bin/common/homepage.pl?crsusrs_pk=_704388_1&action=DISPLAY
http://blackboard.alcorn.edu/bin/common/homepage.pl?crsusrs_pk=_704391_1&action=DISPLAY
http://blackboard.alcorn.edu/bin/common/homepage.pl?crsusrs_pk=_704387_1&action=DISPLAY
http://blackboard.alcorn.edu/bin/common/homepage.pl?crsusrs_pk=_704393_1&action=DISPLAY
http://blackboard.alcorn.edu/bin/common/homepage.pl?crsusrs_pk=_687349_1&action=DISPLAY
http://blackboard.alcorn.edu/bin/common/homepage.pl?crsusrs_pk=_704396_1&action=DISPLAY
http://blackboard.alcorn.edu/bin/common/homepage.pl?crsusrs_pk=_703837_1&action=DISPLAY
http://blackboard.alcorn.edu/bin/common/homepage.pl?crsusrs_pk=_704343_1&action=DISPLAY
http://blackboard.alcorn.edu/bin/common/homepage.pl?crsusrs_pk=_705650_1&action=DISPLAY
http://blackboard.alcorn.edu/bin/common/homepage.pl?crsusrs_pk=_704392_1&action=DISPLAY
http://blackboard.alcorn.edu/bin/common/homepage.pl?crsusrs_pk=_704394_1&action=DISPLAY
http://blackboard.alcorn.edu/bin/common/homepage.pl?crsusrs_pk=_704947_1&action=DISPLAY
http://blackboard.alcorn.edu/bin/common/homepage.pl?crsusrs_pk=_707945_1&action=DISPLAY
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QEP Resources Committee 

 

This Committee was formed to review and make decisions about those initiatives included in 

Alcorn’s Resources section, and to begin planning for the implementation of those resources. 

 

Mr. Don Simonton, Chair 

Ms. Hazel Bell, Library 

Dr. Peter Malik, English 

Dr. Larry Konecky, QEP 

Ms. Delorise Runnels, Writing Center 

Dr. Blanche Sanders, Library 

Dr. Cynthia Scurria, English 

Dr. Murray Shugars, Writing Center 

Mr. Stanley Stephney, CITS 

Dr. Lixin Yu, Mathematics 

 

QEP Promotions Committee 

 

This Committee was formed to plan and conduct the on-campus publicity campaign for 

Alcorn’s QEP. 

 

Mr. Don Simonton (Chair) 

Mrs. Felicia Harried (Co-Chair) 

Dr. Sherlynn Byrd, Mass Communications 

Dr. Larry Konecky, QEP 

Ms. Freda Lawrence, Agriculture 

Dr. Donzell Lee, Accreditation Liaison 

Mr. Stephen McDaniel, University Foundation 

Mr. Felton Square, CITS 

Ms. Clara Stamps, University Marketing 

Dr. Valerie K. Thompson, Student Engagement 

 

QEP Oversight Committee 

 

Once the program is active, a QEP Oversight Committee, composed of a cross-section of 

University faculty, administration, and students will be established to advise the Vice 

President of Academic Affairs and the QEP Director in the administration of the QEP. 

 

Key QEP Development Personnel 

 

This document was prepared by the various QEP Committees, under the direction of 

Dr. Larry Konecky, Chair, QEP Leadership Committee. Also instrumental were Dr. Cynthia 

Scurria, Chair of the Department of English, who was especially helpful in conceiving, writing, 

and reviewing this document and the QEP project in general, and Don Simonton, Assistant 

QEP Director. 



  Writing Matters 
  Alcorn State University QEP  
 

76 
 

 

Outside consultants include Dr. Robert Cummings. Dr. Cummings was instrumental in 

helping formulate and background the theories guiding this QEP. He earned the Ph.D. in 

English from the University of Georgia in 2006 with a focus on the intersection between 

Rhetoric and Composition and digital technology. This training led to both Wiki Writing: 

Collaborative Learning in the College Classroom (co-edited with Matt Barton) (Digital Culture 

Books, 2008) and Lazy Virtues: Teaching Writing in the Age of Wikipedia (Vanderbilt UP, 

2009). After graduating from UGA, he served at Columbus State University in Columbus, 

Georgia, as QEP Writing Specialist and Assistant Professor of English. He now serves as an 

Assistant Professor of English and Director of the Center for Writing and Rhetoric at The 

University of Mississippi, which in 2010-2011 will consolidate Freshman English, the Writing 

Center, and Writing Across the Curriculum at The University of Mississippi as a part of its 

Quality Enhancement Plan.  
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Appendix III: Hyperlinks 

 

Preliminary QEP Topic Survey Results, Faculty and Staff Conference, Fall 2006 

 

 http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/SurveyAug2006.pdf 

 

Focus Group Rankings of QEP Topics (QEP Committee Report, 3/3/09) 

 

 http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/FocusGroupReport.p

df  

 

Alcorn State University QEP Website   

 

 http://www.alcorn.edu/SACS/Default.aspx?id=1311 

 

Surveys, Questionnaires, and Results 

 

 Survey Questionnaire-December 2008 (Faculty, Staff, Administrators, Alumni) 

http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/Student%20Learning%20S

urvey.pdf 

 

 Survey Questionnaire-December 2008 (Students) 

http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP%20Survey%20for%2

0Students.pdf 

 

 Survey Results-December 2008 

http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/SurveyGraphs.pdf 

 

 Focus Group Results-February 2009 

http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/FocusGroupReport.p

df 

 

  Writing Questionnaire-Fall 2009 (Faculty) 

http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/WritingSurveyFaculty.

pdf 

 

 Writing Questionnare –Fall 2009 (Staff) 

http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/WritingSurveyStaffAd

ministrators.pdf 

 

http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/SurveyAug2006.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/FocusGroupReport
http://www.alcorn.edu/SACS/Default.aspx?id=1311
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/Student%20Learning%20Survey.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP%20Survey%20for%20Students.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP%20Survey%20for%20Students.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP%20Survey%20for%20Students.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/SurveyGraphs.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/SurveyGraphs.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/FocusGroupReport.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/FocusGroupReport.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/FocusGroupReport.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/WritingSurveyFaculty.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/WritingSurveyFaculty.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/WritingSurveyFaculty.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/WritingSurveyStaffAdministrators.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/WritingSurveyStaffAdministrators.pdf
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 Writing Questionnaire-Fall 2009 (Students) 

http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/WritingSurveyStudent

s.pdf 

 

  Writing Survey Results-Fall 2009 (Faculty) 

http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/Survey%20Results%

20Faculty%20Writing.pdf 

 

 Writing Survey Results-Fall 2009 (Staff) 

http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/Survey%20Results%

20Staff%20and%20Admin%20Writing.pdf 

 

  Writing Survey Results-Fall 2009 (Students) 

http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/Survey%20Results%

20Student%20Writing.pdf 

 

  Writing Survey Results-Fall 2009 (General) 

http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/SurveyGeneralResult

sWriting.pdf 

Strategic Planning 

http://www.alcorn.edu/stratplan/ 

Other 

Bibliography of HBCU-UP writing in the science class. 

http://www.alcorn.edu/Academics/Schools/ArtsAndSciences/English/Default.aspx?id=669 

 

 

 

 

 

 

  

http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/WritingSurveyStudents.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/WritingSurveyStudents.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/WritingSurveyStudents.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/Survey%20Results%20Faculty%20Writing.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/Survey%20Results%20Faculty%20Writing.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/Survey%20Results%20Faculty%20Writing.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/Survey%20Results%20Staff%20and%20Admin%20Writing.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/Survey%20Results%20Staff%20and%20Admin%20Writing.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/Survey%20Results%20Staff%20and%20Admin%20Writing.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/Survey%20Results%20Student%20Writing.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/Survey%20Results%20Student%20Writing.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/Survey%20Results%20Student%20Writing.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/SurveyGeneralResultsWriting.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/SurveyGeneralResultsWriting.pdf
http://www.alcorn.edu/uploadedFiles/SACS_Accreditation/QEP/SurveyGeneralResultsWriting.pdf
http://www.alcorn.edu/stratplan/
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Appendix IV: Bibliographies 

 

In addition to these bibliographies on the various pedagogical methods contained in 

this plan, please see online an extensive annotated Bibliography for science issues 

and courses. 

(http://www.alcorn.edu/uploadedFiles/2008%20Annotated%20Bibliography%20(Writi

ng%20In%20Science%20Classroom)%20August%202008.pdf) 

 

Process Writing 

Bartholomae, D. & Petrosky A. Facts, artifacts, and counterfacts: theory and  

 method for a reading and writing course. Upper Montclair, N.J.: Boynton/Cook,  

 1986. 

 

Bizell, P. ―What happens when basic writers come to college?‖ CCC, 37. 1986. 

 

Davis, Robert Murray. "Writing as Process: Beyond Hershel Parker".  Literary Research:  A 

Journal of Scholarly Method and Technique (LRN). 12 (4): 1987 Fall; 179-186. 

 

Elbow, Peter. Writing without Teachers. 2nd ed. Oxford University Press, USA, 1998. 

 

Emig, Janet. The Composing Processes of Twelfth Graders. 1971. National Council of  

 Teachers; edition unstated (July 1971). 

 --. ―Writing as a Mode of Learning.‖ College Composition and Communication, 

 V28, 2: May 1977, 122-128. 

 

Flower, Linda and John Hayes. ―Problem solving strategies and the writing process.‖  

 College English, 39:4: December 1977. 

--. ―A cognitive process theory of writing. CCC, 32, 1981. 

 

Freire, Paulo. Pedagogy of the Oppressed. Trans M. Ramos. New York: Seabury, 1970. 

 

Goldstein, Arnold, Peggy Carr. NAEP, ―Can students benefit from process writing?‖ in      

 National Center for Education Statistics. 1996, U.S. Government document.               

 

Graham, Steve.  Best practices in writing instruction. Steve Graham, Charles A.  

 MacArthur, Jill Fitzgerald, eds. New York : Guilford Press, 2007. 

 

Graham, Steve and Harris, Karen. Powerful writing strategies for all students. Paul H. 

 Brookes Pub Co; 1 edition. 2007. 

 

 

 

javascript:__doLinkPostBack('','ss~~AU%20%22Davis,%20Robert%20Murray%22%7C%7Csl~~rl','');
javascript:__doLinkPostBack('','ss~~JN%20%22Literary%20Research:%20A%20Journal%20of%20Scholarly%20Method%20and%20Technique%22%7C%7Csl~~rl','');
javascript:__doLinkPostBack('','ss~~JN%20%22Literary%20Research:%20A%20Journal%20of%20Scholarly%20Method%20and%20Technique%22%7C%7Csl~~rl','');
http://jdboyd.alcorn.edu/cgi-bin/Pwebrecon.cgi?SC=Author&SEQ=20091114223737&PID=GlZqX7iNaqf9AhIdzgWO3xPdnW7&SA=Graham,+Steve,
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Jacobs, Debra. "Disrupting Understanding: The Critique of Writing as Process". JAC: A 

 Journal of Composition Theory. 21 (3): 662-74: 2001 Summer. Reply to 2001-4-

 6924; 2001-4-7484; 2001-4-6912.  

 

Labov, William. ―The study of language in its social context.‖ Studium Generale, 1970,  

 23. 

--The study of non-standard English. NCTE. Urbana, Ill. 1970. 

 

Langer, Judith and Arthur Applebee. How writing shapes thinking. National Council of  

 Teachers. November 1987. 

 

Lawrence, Mary S. Writing as a thinking process. Ann Arbor, University of Michigan 

 Press [1972]. 

 

Mills, Barriss. "Writing as Process." College English 15 (1), 19-26: Oct. 1953. 

 

Murray, Donald. Writing to Learn. 8th ed. Wadsworth. 2004 (first 1972), 1991. 

 

Myers, Sharon. ―Teaching writing as a process.‖ TESL-EJ. 2:4: June 1997.  

 

Pattison, Darcy. Paper Lightning: Prewriting Activities to Spark Creativity and Help 

 Students Write Effectively. Cottonwood Press, 2008. 

 

Perelman, C. The realm of rhetoric. Trans W. Kluback. Notre Dame: 1982.  

 

Rivard, Leonard. ―A review of writing to learn in Science.‖ Journal of Research in  

 Science Teaching. 31, 9: 1994. 

 

Rose, M. Lives on the boundary. New York: Free Press, 1989.  

 

Shaughnessy, M. P. Errors and expectations. New York: Oxford UP, 1977. 

 

Tompkins, G. (1990). Teaching and writing: Balancing process and product. Columbus, OH: 

Merrill; Prentice Hall, 2007. 

 

Unger, J. & Fleischman S. . Is process writing the ―write stuff‖? Educational 

Leadership, 62(2):  2004, 90-91. 

 

  

javascript:__doLinkPostBack('','ss~~AU%20%22Jacobs,%20Debra%22%7C%7Csl~~rl','');
javascript:__doLinkPostBack('','ss~~JN%20%22JAC:%20A%20Journal%20of%20Composition%20Theory%22%7C%7Csl~~rl','');
javascript:__doLinkPostBack('','ss~~JN%20%22JAC:%20A%20Journal%20of%20Composition%20Theory%22%7C%7Csl~~rl','');
javascript:__doLinkPostBack('','ss~~JN%20%22JAC:%20A%20Journal%20of%20Composition%20Theory%22%7C%7Csl~~rl','');
javascript:__doLinkPostBack('','ss~~AU%20%22Mills,%20Barriss%22%7C%7Csl~~rl','');
javascript:__doLinkPostBack('','ss~~JN%20%22College%20English%22%7C%7Csl~~rl','');
http://darcypattison.com/books/paper-lightning/
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Whiteman, Marcia Farr.  "Writing : the nature, development, and teaching of written 

 communication." Conference on Writing (1st : 1977: Los Alamitos, Calif.) Papers 

 from the National Institute of Education’s First Conference on Writing, June 

 1977, Los Alamitos, Calif., in collaboration with SWRL Education Research and 

 Development Laboratory. Hillsdale, N.J.: L. Erlbaum Associates, 1981. 

 

Writing to Learn 

 

These sources address the conjunction between content and writing in the classroom. They 

address the issue of how to reconcile these two sometimes competing interests. 

 

Adams, Parveen, ed. Language in Thinking. Harmondsworth: Penguin Press, 1973. 

 

Andrews, Sharon. ―Writing to learn in content area reading classes.‖Journal of  

 adolescent adult and literacy. 41:2: October 1997. 

 

Applebee, A.N. ―Writing and Reasoning.‖ Review of Educational Research,  54(4), 

 1985, 577-596. 

 

Bangert-Drowns, et al. ―Effects of school-based writing-to-learn interventions on  

 academic achievement: a meta-analysis.‖ Review of Educational Research. 74:1:  

 Spring 2004. 

 

Britton, J., Burgess, T., Martin, N., McLeod, A., & Rosen, H.  The Development of 

 Writing Abilities. London: Macmillan Education, 1975, 11-18. 

 

Bruner, J. ―Language as an Instrument of Thought.‖ In A. Davies (ed.), Problems  in  

 language and learning. London: Heinemann, 1975. 

 

Elbow, Peter. Writing to learn : strategies for assigning and responding to writing across  the 

disciplines. San Francisco: Jossey-Bass, 1997.  

 

Emig, Janet. "Writing to learn."  < http://wac.colostate.edu/books/bazerman_wac  

 /chapter5.pdf>. 

-- ―Writing as a Mode of Learning.‖ College Composition and Communication, 28, 1997.  

 

Forsman, S.  ―Writing to Learn Means Learning to Think.‖ In A. R. Gere (ed.), Roots  

 in the sawdust: Writing to learn across the disciplines (162-174).  Urbana, IL:  

 National Council of Teachers of English, 1985. 

 

  

http://jdboyd.alcorn.edu/cgi-bin/Pwebrecon.cgi?SC=Author&SEQ=20091114222648&PID=GSm-plo6r_hGlnrSihBaUo4J8a6&SA=Whiteman,+Marcia+Farr.
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Fulwiler, Toby & Young, Art. ―Introduction.‖ In T. Fulwiler and A. Young (eds.). Language  

 connections: Writing and reading across the curriculum.  Urbana, IL: National  

 Council of Teachers of English, 1982. 

 

Gere, Anne (ed.), Roots in the sawdust: Writing to learn across the disciplines. Urbana, IL: 

National Council of Teachers of English, 1985. 

 

Herrington, A. (1981). ―Writing to Learn: Writing Across the Disciplines.‖ College English, 

 43, 379-87. 

 

Kiefer, K. ―An Alternative to Curricular Reform: Writing in the Natural 

 Science/Engineering Curriculum.‖ In Proceedings of the Core Across the  Curriculum 

Conference, Keystone, Colorado: October 6-8, 1990. The American Association for the 

Advancement of Core Curriculum. 

 

Knoblauch, C., & Brannon, L. ―Writing as Learning through the Curriculum.― College English, 

45: 1983, 465-74. 

 

Langer, Judith and Arthur Applebee. How Writing Shapes Thinking. National Council of  

 Teachers, 1987.  

 

McLeod, S.H. (1989). ―Writing across the curriculum: The second stage, and beyond. ―

 College Composition and Communication 40,(3), 337-343. 

 

Odell, Lee. (1980). ―The Process of Writing and the Process of Learning.‖ College 

 Composition and Communication, 36, 42-50.  

 

Palmquist, M., Rodrigues, D., Kiefer, K., and Zimmerman, D. 1995. ―Enhancing the 

 audience for writing across the curriculum: Housing WAC in a network-supported 

 writing center.‖ Computers and Composition 12, 335-353. 

 

Parker, R. P. ―The Language across the Curriculum Movement: A Brief Overview and 

Bibliography.‖ College Composition and Communication, 36, 173-177, 1985. 

 

Parker, R. P., & Goodkin, V. The Consequences of Writing: Enhancing Learning  in the  

 Disciplines. Upper Montclair, NJ: Boynton/Cook, 1987. 

 

Pfeiffer, William Sanborn. Technical Writing: A Practical Approach. Saddle River, NJ:  

 Prentice Hall; 5 edition, 2002. 
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Rivard, Leonard. ―A review of writing to learn in Science.‖ Journal of Research in  

 Science Teaching. 31, 9. 1994. 

 

Russell, D.R. ―Writing Across the Curriculum in Historical Perspective: Toward a Social  

 Interpretation.‖ College English, 52, 52-73,1990. 

 

Walvoord, B.E. ―Getting started.‖ In Writing across the curriculum: A guide to developing 

programs, edited by S.H. McLeod and M. Soven. Newbury Park, CA:  Sage, 1992. 

 

Weiss, R. H. and S. A. Walters. ―Writing to learn.‖ Presented at Annual Meeting of  

 the American Educational Research Association (Boston, MA, April 7- 

 11, 1980). 

 

Wilkes, J.  ―Science Writing: Who? What? How?‖ English Journal, 67, 56-60, 1978. 

 

Young, A., and Fulwiler, T. Writing across the disciplines: Research into practice. 

 Upper Montclair, NJ: Boynton/Cook, 1986. 

 

 

Writing to Models 

 

The authors of textbooks listed in the Review (above; listed on next two Bibliographies) 

include significant discussions of the common writing patterns (chronological pattern, 

instructions, process explanation, comparison and contrast pattern, etc.), provide models of 

the patterns, and encourage beginning writers to study the models as guides for their own 

writing. 

 

Aristotle. Nicomachean Ethics. 

 

Graff, Gerald and Cathy Birkenstein. The Moves that Matter in Academic Writing. New  

 York: Norton, 2006.  

 

Houp, Kenneth. Reporting Technical Communication. New York: Oxford UP, 10 edition,  

 2001. 

 

Ingre, David. Survivor's Guide to Technical Writing. South-Western Educational Pub, 1  

 Edition, 2002. 

 

Markel, Mike. Technical Communication. Boston: Bedford, 2007. 

 

McMurray, David A. Power Tools for Technical Communication. New York:  

Harcourt, 2002. 
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Nadel, Judith, Linda McMeniman, and John Langan. The Longman Writer. New York:  

Longman, 2003. 

 

Pfeiffer, William Sanborn. Technical Writing: A Practical Approach. Upper Saddle  

River, New Jersey: Prentice Hall, 2003. 

 

Reep, Diana. Technical Writing. New York: Pearson, 2009. 

 

Reinking, James A., Andrew W. Hart, and Robert von de Osten. Strategies for Successful 

Writing. Upper Saddle River, New Jersey: Prentice Hall, 1999. 

 

Sorby, Sheryl A., and William M. Bulleit. An Engineer’s Guide to Technical  

Communication. Upper Saddle River, New Jersey: Pearson, 2006. 

 

Wyrick, Jean. Steps to Writing Well. Boston: Heinle, 2002. 

 
 

General 

 

Anson, Christopher M., Writing across the curriculum: an annotated bibliography. Santa  

 Barbara: Greenwood Press,1993. 

 

Association of American Colleges and Universities, Greater Expectations: A New Vision for 

 Learning as a Nation Goes to College. Washington, DC: Association of American 

Colleges and Universities, 2002, 22. 

 

Bobrowski, Paula. ―Overview of critical thinking.‖ Faculty guidebook: A comprehensive  

 tool for improving faculty performance. Lisle, Ill. 2005, 80-81. 

  

Carroll, Lee Ann. Rehearsing New Roles: How College Students Develop as Writers 

 Carbondale, Ill, 2002. 

 

Center for Educational Policy Research, Understanding University Success: A Report 

 from Standards for Success. Eugene, OR: University of Oregon, 2003.  

 

Flesch, Rudolf. Why Johnny Can't Read. New York: Harper Paperbacks (repr.), 1986. 

 

Hewitt, Geof.  A portfolio primer : teaching, collecting, and assessing student writing.  

 Portsmouth, NH: Heinemann, 1994. 

 

Kinneavy, J. L. ―Writing across the curriculum.‖ ADE Bulletin, 76 Winter.  

 

Jerry, Laura. NAEP 1998 writing state report for Mississippi. Gov Docs ED 1.302:W  

 93/4/MS. 

http://jdboyd.alcorn.edu/cgi-bin/Pwebrecon.cgi?SC=CallNumber&SEQ=20091205135232&PID=fm0FceCpXteqamZa1cLL7FImL&SA=ED+1.302:W+93/4/MS
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The National Commission on Writing, Writing: A Ticket to Work…Or a Ticket Out: A 

 Survey of Business Leaders. Hilary R. Persky, Mary C. Daane, and Ying Jin.  

 New York, NY: College Board, 2004. 

 

The Nation’s Report Card: Writing 2002, July 2003, National Assessment of Educational 

 Progress. 

 

Paul, Richard and Lina Elder. ―International critical thinking essay test.‖ Foundation for  

 Critical Thinking. 2007. 

 

Reyhner, Jon. "The Reading Wars." Whole language vs. phonics, Behaviorist (Skinner)  

 vs Constructivist  (Vygotsky) learning. <http://jan.ucc.nau.edu/~jar/ 

 Reading_Wars.html>. 

 

Shaw (cited in Bobrowski).  

  

Study guide for the English language, literature, and composition : essays and pedagogy 

 tests. ETS, 2003. 

 

Tierney, Robert J. Portfolio assessment in the reading-writing classroom. Norwood, MA : 

 Christopher-Gordon Publishers, 1991. 
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Appendix E: English 213 Pilot – Supporting documents 

 

1. Syllabus 

  

English 213      SYLLABUS   ASU 

A QEP Writing Enhanced course      Don Simonton 

          Fall 2010 

 

Art is magic delivered from the lie of being true. 

Theodor Adorno 

 

Office hours, in Harmon 203:  Mon.-- Thurs. 11-1 

     Special Conference hours, Wednesday afternoons (TBD) 

 

 Also, by appointment.  To reach me: –Mail box-- for papers, et cetera-- Harmon Hall 103. 

      –E-mail address is simonton@alcorn.edu. 

 

Texts: Compact Bedford Introduction to Literature, Michael Meyer, Bedford-St. Martin’s. 

0312469594, 9780312469597. 

 

What This Course is About: 

This section of English 213, Studies in Literature, is about pleasure and wisdom, which are its 

principal benefits. We’ll work to get the most out of texts which are supposed to do both those 

things. Some say art elevates us. But what qualifies as art? After all, we’re surrounded by texts every 

day: on the radio, television, movies, music videos, news, texting, computers.  Are some texts worth 

reading more than others? We’ll test this question by reading carefully texts which have survived 

through time, along with some more contemporary works. 

 

Learning Objectives: To think deeply, to ponder our fate, to enjoy our diversions, with an 

understanding of the beauty and consolation that literature provides, and with an appreciation for 

the long tradition of verbal art which is also present in popular culture. We will explore literature in 

part by writing about it. Some of that writing will be done in stages, over time, with feedback. The 

quality of writing counts as much as its content.  By the end of this course, students should be able to 

read any complex (literary) text and analyze it. They should be able to spot themes and other 

patterns, understand characters, and relate specific incidents to these larger issues. Students should 

respect the value of such texts and understand their place in our culture. Students should be familiar 

with the terminology of literary analysis, and be able to write feelingly and intelligently about what 

they read. 
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Grading: Papers   36% 9 Reading essays (4 pts. each) 

     20% Term Paper 

  Exams   10% Midterm 

     15% Final 

  Daily Grades    9% In-class writing exercises   

  Class Participation 10% (attendance, discussion, promptness, decorum, 

reading) 

 

Policies 

Supplies: Everyday: the assigned text.  You must have your text in class. You will be asked at times to 

write in class, so always have pencil and paper. 

Absences: You can stay away three times without excuse or penalty, but more than that counts 

against your grade.  Tardiness will be penalized when habitual. If you are absent excessively, you may 

be dropped from the class. 

Conferences: Each student should attend at least one conference with me during the semester to 

discuss the term paper.  Bring your ideas and intentions and drafts. 

Other Issues: Students who plagiarize may fail the course.  Students with disabilities should 

communicate with the Office of Academic Affairs. 

 

Work  

Daily: At times in class, students will be asked to respond in writing to that day’s reading assignment.  

Weekly Essays(usually due Tuesdays): Weekly, students will write a one-page paper (typed, double-

spaced) on the current reading assignment, to submit in class.  Sometimes, students will choose a 

topic; at others, the topic will be assigned the previous week. Essays turned in after the due date are 

penalized 20 points. Essays not turned in by the next class meeting will not be accepted. 

Term Paper:  Students write 1 term paper (4-5 pages, double-spaced, through multiple drafts, on a 

computer). Each draft of the term paper counts towards the final grade. 

Turning in work: All work must be typed and submitted on time.  Late work will result in grade 

penalties. During the semester, students have one free extension (submitted on the due date, in a 

note to me). 

 

 

2. Surveys 

 

SURVEY    English 213    Fall 2010 

  

1.  What year are you? 

 

Freshman Sophomore Junior  Senior 
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2.  What’s your major? Specify a department (Biology, e.g.) and a major (pre-med, or whatever). 

 

3a.  Did you take English 111 and 112?   

 

3b. Do you feel your writing improved as a result? By how much? What helped you the most? 

 

4. If the work of this class is divided between reading and writing, what percentage of each would 

you prefer?  (For example:  40% writing, 60% reading, or some similar formula, totaling 100%) 

 

5. What do you need in order to write good essays or papers in this class? 

 

3.  Conferences 

 

Conference Record     English – Simonton 

Conference with ______________________________ 

(Note changes/improvements from one paper to another) 

 

 

Conference 1 – Mechanics   Paper discussed ___________________ 

Date _______________________ 

-levels of error 

-What kinds of errors? (word choice; homophones; sentence structure; agreement; formatting; 

paragraph cohesion) 

 

 

Conference 2 – Recursion Paper discussed ______________________ 

Date _______________________ 

 

-number of drafts written  ____________________________________________________________ 

-improvement from one to another? Note any repeating of content from draft to draft  

_____________________________________________________________ 

 

-evidence of planning? 

_____________________________________________________________ 

-evidence of consultations: Writing Center, peers 

_____________________________________________________________ 
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Conference 3 -  Clear structure, supported arguments  

        Paper discussed ______________________ 

        Date _______________________ 

 

-Thesis 

 

 

-Logical or other supporting facts/evidence 

 

 

-Structure 

 

 

-Persuasive 

 

 

 

Conference 4 – Audience   Paper discussed ______________________ 

Date _______________________ 

 

-awareness of audience 

 

 

-awareness of genre 

_____________________________________________________________ 

 

-awareness of rhetorical context 

_____________________________________________________________ 

 

 

Notes  

__________________________________________________________________________________

__________________________________________________________________________ 
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4.  Diagnostic Essay Writing Prompts 

 

English 213 

 

Essay 1 

 

Respond in writing to either of the two questions below. Your essay should be thoughtful, well-

organized, and correct. Double-space, 12 point font, 1 page.  When you’ve completed your essay, 

email it to me:  Simonton@alcorn.edu. Email it not later than noon Monday, 8/31. 

 

1. Read the essay on pp. 4-5 of our text. What value do you think literature has? You may 
respond to specific points in the essay as well as bring in your own ideas. Do you think 
literature deserves a special place in our culture? How does literature relate to popular 
culture (lyrics, music, etc.) What’s the place of popular culture in this scheme?  

 
2. Remember all those English classes where you read literature? Choose one incident or 

moment where you really appreciated a literary text. What did it mean to you, and why? 

How would you explain its value to someone who had never read it?  On the other hand, you 

may have had a really bad experience reading literary texts. What was so bad about it? How 

did it influence your ideas about literature and reading? 

 

English 213 

 

Essay 1 

 

Respond in writing to either of the two questions below in a 1 to 2 page essay. Your essay should be 

thoughtful, well-organized, and correct.  

 

4. We’ve discussed ways in which art and literature can be found in everyday life. What value 

do you think literature has? Do you think literature deserves a special place in our culture? 

How does literature relate to popular culture (music, movies, etc.)? What role do you think it 

plays or should play in our everyday lives? 
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5. Remember all those English classes where you read literature? Choose one incident or 
moment where you really appreciated a literary text. What did it mean to you, and why? 
How would you explain its value to someone who had never read it?  On the other hand, you 
may have had a really bad experience reading literary texts. What was so bad about it? How 
did it influence your ideas about literature and reading? 
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Appendix VI: 
Financial Support Letter 

 


